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Ged	extended	response	essay	sample

Many	people	are	intimidated	by	the	GED	essay.	It	might	be	difficult	to	write	an	entire	essay	from	scratch	in	45	minutes	or	less,	but	it	doesn’t	have	to	be.	This	GED	essay	writing	overview	will	prepare	you	for	the	written	section	of	the	exam	and	show	you	information	about	it.	Learn	all	you	need	to	know	about	the	GED	essays,	their	structure	sample,
topics,	tips,	and	how	it	is	stored	in	this	post.	What	is	the	GED	Essay?	GED	Essay	The	GED	exam	consists	of	four	subjects:	Mathematical	Reasoning,	Social	Studies,	Science,	and	Language	Arts	Reasoning	(RLA).	The	GED	extended	response,	sometimes	known	as	the	GED	essay,	is	one	of	the	two	portions	of	the	RLA	subject	test.	You’ll	have	45	minutes	to
finish	the	essay	to	your	best	capacity.	Don’t	worry	if	you	don’t	finish	on	time!	Because	the	essay	accounts	for	just	20%	of	your	ultimate	RLA	score,	you	can	still	pass	the	test	even	if	you	don’t	receive	a	high	essay	score.	The	GED	extended	response	can	cover	a	wide	range	of	topics,	but	it	will	always	be	formatted	in	the	same	way.	You	will	be	assigned
two	articles	on	the	same	topic,	which	will	typically	be	argumentative	essays	with	a	firm	position.	You’ll	be	asked	to	assess	the	two	arguments	and	create	your	own	argumentative	essay	based	on	which	article	delivered	the	more	compelling	argument.	The	essay	should	be	three	to	five	paragraphs	long,	with	each	paragraph	including	three	to	seven
sentences.	GED	Essay	Structure	An	introduction,	a	body,	and	a	conclusion	are	included	in	every	well-written	GED	essay.	You	have	to	write	an	argument	or	an	argumentative	essay.	Keep	in	mind	that	you	are	not	expressing	your	own	view	on	the	subject.	You’re	analyzing	two	of	the	author’s	points	of	view	and	determining	which	one	is	more	compelling.
Keep	in	mind	that	the	Extended	Response	(GED	Essay)	is	graded	by	machine	intelligence	that	has	been	designed	to	detect	the	right	responses.	So,	instead	of	trying	to	be	creative,	simply	be	accurate.	Also:	Make	sure	you’re	using	proper	grammar	and	sentence	structure.	Practice	writing	a	300-500	word	essay.	Let’s	take	a	look	at	the	format	of	a	GED
Essay:	an	introduction,	a	body,	and	a	conclusion.	The	introduction	outlines	your	claim	or	thesis	statement	and	explains	the	topic	you’re	writing	about.	Maintain	your	position.	The	body	of	the	essay	includes	facts	and	arguments	to	back	up	your	claim.	This	section	of	the	response	should	be	at	least	two	paragraphs	long.	The	concluding	paragraph
restates	your	claim	and	summarises	your	important	points.	GED	essay	topics	Here	are	a	few	GED	Essay	Topics	to	get	you	started:	Topic	1:	An	Analysis	of	Daylight-Saving	Time	The	article	presents	arguments	from	proponents	and	opponents	of	Daylight	Saving	Time,	who	disagree	on	the	practice’s	impact	on	energy	consumption	and	safety.	Topic	2:
Should	the	Penny	Stay	in	Circulation?	Analyze	the	arguments	offered	and	pick	which	one	has	the	most	support.	Topic	3:	Is	Golf	a	Sport?	Golf,	according	to	proponents,	satisfies	the	criteria	of	“sport.”	Opponents	argue	that	golf	more	closely	resembles	a	“game”	than	a	“sport.”	Analyze	both	points	of	view	to	see	which	one	has	the	most	support.	Visit	our
website	for	more	topics	as	well	as	full	articles	on	each	topic	and	take	our	free	latest	FREE	GED	practice	test	2022	to	get	ready	for	your	exam!	GED	essay	examples	Getting	to	know	the	GED	essay	sample	can	assist	you	in	planning	your	essay	and	determining	which	elements	are	most	vital.	When	reading	the	essay	topic,	you	should	truly	take	your	time
to	collect	your	views.	You	will	be	able	to	articulate	your	views	better	on	paper	if	you	organize	your	thoughts	properly.	Concentrate	on	the	standards	that	you	learned	in	English	class	before	you	begin	writing.	Pay	attention	to	how	you	use	the	English	language	(grammar);	you	must	use	proper	punctuation	and	capitalization,	and	you	must	use
appropriate	word	solutions.	Tips	for	writing	your	GED	essay	Putting	this	into	practice	is	an	excellent	idea.	Examine	each	question	carefully	and	set	aside	some	time	to	determine	the	topic	and	the	type	of	response	that	will	be	requested.	It	is	critical	to	read	the	questions	thoroughly.	Students	frequently	skip	past	the	stimulus	and	prompt	and	get	right
into	writing,	assuming	that	they	will	save	time	this	way.		This	is,	by	far,	the	most	uninteresting	thing	to	do.	Take	a	few	moments	to	attempt	to	fully	comprehend	the	questions	so	that	you	can	reply	accurately.	If	you	like,	underline	the	important	words	and	phrases	in	the	stimulus	so	you	can	go	over	it	again	later	to	make	sure	you’re	on	track.	In	general,
planning	your	essay	will	only	take	a	few	minutes,	but	it	is	critical	that	you	spend	that	time.	Make	an	outline	of	the	essay	and	follow	it	as	soon	as	you	have	a	complete	understanding	of	the	questions	and	have	scribbled	down	some	early	ideas.	Make	an	outline	for	your	introduction,	body,	and	conclusion.	Following	this	procedure	will	save	you	a	lot	of
time	and	aid	in	the	development	of	a	logical	thought	process.	To	describe	your	evidence,	each	paragraph	in	the	body	of	your	response	should	explain	why	a	piece	of	evidence	supports	your	claim	or	disputes	the	opposing	claim.	You	have	the	option	of	describing	or	restarting	it.	This	demonstrates	that	you	know	exactly	what	it	means	and	how	it	applies
to	your	claim.	Refer	to	the	specifics	or	facts	of	a	certain	issue	that	you’ve	discussed	and	tie	them	to	your	claim.	Include	evidence	from	both	passages	in	your	response,	and	explain	why	strong	evidence	supports	one	thesis	and	why	flawed	evidence	undermines	the	other.	Revision	and	proofreading	By	the	time	you’ve	finished	writing	your	essay,	you
should	go	back	to	the	beginning	and	reread	it	attentively,	since	you	may	easily	have	missed	a	comma	or	misspelled	a	term	while	doing	so.	Pay	great	attention	when	rereading	your	essay	to	see	if	it	has	well-targeted	arguments,	is	arranged	properly,	contains	particular	information	and	facts,	has	good	sentence	construction,	and	has	no	grammatical	or
spelling	mistakes.	Learn	more	about	how	to	practice	GED	essay	as	well	as	the	whole	Language	Arts	section	in	GED	Language	Arts	Study	Guide		How	to	write	GED	essay?	When	writing	the	GED	essay,	you	should	allocate	the	time	as	follows:	3	minutes	to	read	the	directions	and	the	topic	5	minutes	of	prewriting	(freewriting,	brainstorming,	grouping,
mapping,	etc.)	3	minutes	to	organize	(create	a	thesis	statement	or	controlling	idea,	and	summarize	important	points)	20	minutes	to	draft	(write	the	essay)	8	minutes	to	revise	(go	over	the	essay	and	make	adjustments	to	concepts)	6	minutes	to	edit	(check	for	grammatical	and	spelling	errors).		How	your	GED	essay	is	scored?	Smart	machines	that	are
designed	to	detect	the	right	answers	score	your	GED	essay.	So	don’t	try	to	be	creative;	just	be	accurate.	They	will	evaluate	your	essay	based	on	five	factors.	Organization:	did	you	give	a	well-thought-out	approach	to	writing	your	essay	and	were	you	clear	on	the	main	idea?	Clear	and	swift	response:	Did	you	deal	with	the	matter	appropriately,	without
straying	from	one	emphasis	point	to	another,	with	a	clear	and	quick	response?	Progress	and	specifics:	instead	of	utilizing	lists	or	repeating	the	same	material,	did	you	use	relevant	instances	and	particular	details	to	expound	on	your	initial	notions	or	arguments?	Grammar	Rules	of	English:	Did	you	apply	proper	writing	strategies	such	as	sentence
structure,	spelling,	punctuation,	syntax,	and	grammar,	and	did	you	shape	and	revise	your	essay	after	you	finished	the	initial	draft?	Word	choice:	How	well	did	you	pick	and	use	appropriate	phrases	to	express	your	points	of	view?	Your	45	minutes	will	fly	by,	so	concentrate	on	these	key	elements	to	achieve	the	highest	possible	score.	What’s	more
important	is	to	make	a	clear	statement	about	whose	side	is	more	popular.	Make	sure	your	phrases	are	clear	and	that	your	paragraphs	are	in	a	logical	arrangement.	Mathematical	Reasoning	(Math),	Reasoning	via	Language	Arts,	Science,	and	Social	Studies	each	have	four	modules	(independent	subtests)	that	can	be	taken	independently.	You	should
study	well	and	be	efficient	on	test	day	in	order	to	pass	the	subtest(s)	for	which	you	registered.	With	the	Language	Arts	section,	you	can	consider	taking	our	GED	Language	Arts	Practice	Test	GED	essay	writing	might	be	challenging,	but	you	can	keep	track	of	everything	you	need	to	know	on	a	list	and	switch	to	correct	essay	writing	approaches	before
the	exam.	Simply	practice	a	lot	and	you’ll	see	that	it	improves	with	time.	So	now	you	know	everything	there	is	to	know	about	writing	the	GED	Essay.	No	Text	Content!	Writing	3	for	the	GED®	Test	2018	Edition	Extended	ResponseWriting	for	the	GED®	Test	Extended	Response	ISBN	978-1-56420-861-3	Copyright	©	2018	New	Readers	Press	New
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.	.	.	.	.	.	.	.	.	.	.	.	30	Write	a	Response	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	32	Evaluate	Your	Response.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	.	34	  3To	the	Student	Writing	for	the	GED®	Test	will	help	you	build	the	language	and	writing	skills	you	need	for	the	test.	This	workbook	covers	skills	you	will	use	to	write	answers	to	extended-response
prompts.	There	will	be	one	45-minute	extended-response	or	essay	prompt	on	the	Reasoning	through	Language	Arts	Test.	Follow	these	steps	to	complete	this	book	and	prepare	to	write	for	the	GED	Test.	INTRODUCTION	The	book	begins	with	a	description	of	the	extended-response	item	and	the	scoring	rubric	used	to	grade	it.	Reading	this	section	will
help	you	become	familiar	with	the	writing	prompt.	You	will	also	learn	what	you	need	to	do	in	order	to	get	a	good	score	on	your	essay.	Then	you	will	follow	this	three-step	plan	to	write	your	response	on	the	test.	STEP	1:	READ	AND	ANALYZE	The	first	step	reviews	skills	you	will	need	to	analyze	text	passages.	You	must	be	able	to	evaluate	authors’
arguments	and	the	evidence	used	to	support	them.	WATCH	OUT!	Some	lessons	have	tips	to	help	you	develop	your	responses.	Look	for	these	tips!	Remember	to	review	them	when	you	practice	writing	your	long	and	short	answers.	STEP	2:	PLAN	AND	WRITE	©	New	Readers	Press.	All	rights	reserved.	This	step	helps	you	to	plan	and	organize	your
writing.	You	will	have	limited	time	to	write	your	response,	so	it’s	important	to	make	a	plan	and	stay	on	track.	Lessons	in	this	section	will	help	you	to	develop	your	argument	and	select	supporting	evidence,	create	a	logical	and	organized	response,	and	assess	your	own	writing.	STEP	3:	CHECK	AND	REVISE	This	final	writing	step	will	guide	you	evaluate
your	response,	correct	errors,	and	make	your	writing	fluent.	If	you	manage	your	time	well,	you	can	use	this	step	to	revise	your	essay	and	improve	your	score.	TIMED	EXTENDED-RESPONSE	PRACTICE	Next	you	will	practice	writing	an	extended	response	using	all	the	skills	you	have	learned.	Time	yourself	and	evaluate	your	own	writing	to	see	if	you
are	ready	for	the	GED	Test.	To	the	Teacher:	To	download	and	print	graphic	organizers	used	in	this	book,	go	to	.	4  ©	New	Readers	Press.	All	rights	reserved.	INTRODUCTION	TO	EXTENDED	RESPONSE	F	or	the	GED	Reasoning	Through	Language	Arts	(RLA)	Test,	you	will	be	asked	to	read	two	text	passages	and	then	write	a	response	to	the	prompt.
This	test	item	is	called	an	extended	response	because	of	its	scope.	The	answer	is	more	than	a	few	sentences	long,	and	it	takes	more	than	a	few	minutes	to	write.	You	will	not	make	up	your	own	writing	topic.	You	will	respond	to	a	prompt,	or	a	writing	topic	that	the	test	provides.	This	section	gives	you	an	overview	of	extended	responses.	It	shows	you
what	they	look	like,	what	types	of	passages	you	might	read,	and	what	kinds	of	topics	you	might	write	about.	It	also	introduces	you	to	the	rubric,	or	criteria,	that	will	be	used	to	evaluate	your	RLA	extended	response.	More	specifically,	in	this	section	you	will	•	look	at	the	main	parts	of	an	extended-response	item:	the	passage,	the	prompt,	and	the	writing
box;	•	learn	about	the	types	of	text	you	will	read	for	the	RLA	extended-response	item	and	the	purposes	of	these	types	of	text;	•	“unpack,”	or	take	apart,	an	RLA	prompt	to	understand	the	directions	it	provides	and	topics	you	might	write	about;	•	read	about	the	three	traits,	or	sets	of	skills,	on	which	your	extended-response	will	be	evaluated.	After	you
learn	about	extended-response	items	in	this	section,	you	will	know	what	to	expect	from	this	item	on	the	GED	RLA	Test.	That	knowledge	will	help	you	prepare	for	the	test	as	you	work	your	way	through	the	rest	of	this	book.	The	GED	test	is	given	on	the	computer.	To	practice	the	RLA	extended	response	on	the	computer,	go	to
onlinepractice.newreaderspress.com.	You	can	read	and	respond	to	a	practice	prompt	that	looks	similar	to	the	one	on	the	GED	test.	A	clock	on	the	screen	keeps	track	of	your	time.	There	is	also	a	practice	section	where	you	can	type	your	responses	to	the	prompts	in	this	book.	When	you	finish	typing	a	response,	you	can	send	it	to	your	teacher.	Then
your	teacher	can	grade	your	response.	5Introduction	to	Extended	Responses  2.	TEXT	PASSAGEExtended-Response	Item	1.	INSTRUCTIONS	The	diagram	below	gives	you	a	simplified,	miniature	view	of	an	extended-response	item	on	a	computer	screen.	Look	at	the	diagram	and	its	parts	to	become	more	familiar	with	this	kind	of	question.	©	New
Readers	Press.	All	rights	reserved.	Parts	of	a	Response	The	three	main	parts	of	an	extended	response	are	the	instructions,	the	text	passages,	and	the	writing	box.	Later	you	will	learn	about	the	parts	in	more	detail.	For	now,	you’ll	need	a	general	understanding	of	each	part.	1.	Instructions 	The	instructions	tell	you	what	to	do.	They	include	the	prompt—
or	writing	assignment.	The	instructions	tell	you	what	to	read,	how	to	plan	your	response,	and	what	to	write.	2.	Text	Passages 	You	will	read	two	nonfiction	text	passages.	They	describe	two	different	views	on	the	same	topic.	3.	Writing	Box 	You	will	write	your	response	in	the	writing	box,	using	the	computer	keyboard.	You	will	have	all	the	space	you
need	to	write.	3.	WRITING	BOX	6  	Introduction	to	Extended	ResponsesRLA	Passages	and	Prompts	The	passages	for	the	RLA	extended-response	item	will	be	arguments.	The	purpose	of	an	argument	is	to	persuade,	or	convince	people	to	agree	with	a	particular	point	of	view.	The	arguments	will	be	about	issues	that	give	rise	to	different	positions.	For
instance,	should	the	U.S.	government	continue	to	spend	money	on	space	exploration?	Should	genetically	modified	foods	be	required	to	have	warning	labels?	You	will	be	asked	to	read	two	text	passages	that	present	opposing	positions	on	an	issue—one	in	favor	of	a	position	and	one	against.	You	will	then	follow	the	directions	in	the	prompt	to	write	about
the	issue.	Because	the	prompt	explains	what	to	do,	it	is	important	to	make	sure	you	understand	what	it	says.	This	process	is	called	“unpacking”	the	prompt.	RLA	extended-response	prompts	follow	a	pattern.	The	prompt	begins	with	a	direction	to	read	and	analyze	the	passage	or	passages.	Then,	the	prompt	gives	directions	that	explain	what	to	do	in	the
written	response.	Finally,	the	prompt	tells	how	much	time	you	have	to	write	and	reminds	you	to	choose	the	better	argument.	Look	at	the	parts	of	the	sample	RLA	prompt	below.	Sample	RLA	Prompt	READ	Read	the	two	texts	on	the	page	2	tab	above.	PLAN	Analyze	the	two	texts	to	determine	which	argument	is	stronger.	Develop	an	argument	in	which
you	explain	how	one	position	is	better	supported	than	the	other.	Include	relevant	and	specific	evidence	from	both	sources	to	support	your	argument.	WRITE	Type	your	response	in	the	box.	You	have	up	to	45	minutes	to	complete	your	response.	Now,	unpack	the	prompt	to	make	sure	you	understand	the	directions.	Reread	them	and	ask	yourself,	“What
am	I	supposed	to	do?”	To	answer	the	question,	look	for	verbs,	or	action	words,	and	the	key	words	that	go	with	them.	Ask	yourself	that	question	now.	Reread	the	instructions,	and	underline	the	action	words	and	the	key	words	that	complete	them.	You	might	underline	these	words:	Analyze	the	two	texts.	Develop	an	argument	in	which	you	explain	how
one	position	is	better	supported	than	the	other.	Include	relevant	and	specific	evidence	from	both	sources	to	support	your	argument.	As	a	final	check,	put	the	key	directions	in	your	own	words:	“I’m	supposed	to	evaluate	both	passages	to	see	which	makes	a	stronger	argument.	I’m	supposed	to	write	an	essay	stating	which	argument	is	stronger	and	back
up	my	position	with	key	details	from	both	passages.”	©	New	Readers	Press.	All	rights	reserved.	7Introduction	to	Extended	Responses  RLA	Extended-Response	Scoring	Rubric	Trait	1:	Creation	of	Arguments	and	Use	of	Evidence	2	points*	•	generates	text-based	argument(s)	and	establishes	a	purpose	that	is	connected	to	the	prompt	•	cites	relevant
and	specific	evidence	from	source	text(s)	to	support	argument	(may	include	few	irrelevant	pieces	of	evidence	or	unsupported	claims)	•	analyzes	the	issue	and/or	evaluates	the	validity	of	the	argumentation	within	the	source	texts	(e.g.,	distinguishes	between	supported	and	unsupported	claims,	makes	reasonable	inferences	about	underlying	premises	or
assumptions,	identifies	fallacious	reasoning,	evaluates	the	credibility	of	sources,	etc.)	Trait	2:	Development	of	Ideas	and	Organizational	Structure	2	points*	•	contains	ideas	that	are	well	developed	and	generally	logical;	most	ideas	are	elaborated	upon	•	contains	a	sensible	progression	of	ideas	with	clear	connections	between	details	and	main	points	•
establishes	an	organizational	structure	that	conveys	the	message	and	purpose	of	the	response;	applies	transitional	devices	appropriately	•	establishes	and	maintains	a	formal	style	and	appropriate	tone	that	demonstrate	awareness	of	the	audience	and	purpose	of	the	task	•	chooses	specific	words	to	express	ideas	clearly	Trait	3:	Clarity	and	Command	of
Standard	English	Conventions	2	points*	•	demonstrates	largely	correct	sentence	structure	and	a	general	fluency	that	enhances	clarity	with	specific	regard	to	the	following	skills:	©	New	Readers	Press.	All	rights	reserved.	1.	varied	sentence	structure	within	a	paragraph	or	paragraphs	2.	correct	subordination,	coordination,	and	parallelism	3.	avoidance
of	wordiness	and	awkward	sentence	structures	4.	usage	of	transitional	words,	conjunctive	adverbs,	and	other	words	that	support	logic	and	clarity	5.	avoidance	of	run-on	sentences,	fused	sentences,	or	sentence	fragments	•	demonstrates	competent	application	of	conventions	with	specific	regard	to	the	following	skills:	1.	frequently	confused	words	and
homonyms,	including	contractions	2.	subject–verb	agreement	3.	pronoun	usage,	including	pronoun–antecedent	agreement,	unclear	pronoun	references,	and	pronoun	case	4.	placement	of	modifiers	and	correct	word	order	5.	capitalization	(e.g.,	proper	nouns,	titles,	and	beginnings	of	sentences)	6.	use	of	apostrophes	with	possessive	nouns	7.	use	of
punctuation	(e.g.,	commas	in	a	series	or	in	appositives	and	other	nonessential	elements,	end	marks,	and	appropriate	punctuation	for	clause	separation)	•	may	contain	some	errors	in	mechanics	and	conventions,	but	they	do	not	interfere	with	comprehension;	overall,	standard	usage	is	at	a	level	appropriate	for	on-demand	draft	writing.	* 	Extended-
response	scores	are	doubled	when	the	test	score	is	calculated.	So	the	maximum	points	possible	are	12.	8  	Introduction	to	Extended	Responses©	New	Readers	Press.	All	rights	reserved.	Extended-Response	Rubric	After	you	write	and	submit	an	extended	response,	it	will	be	evaluated	against	a	rubric—a	set	of	criteria	or	guidelines—for	scoring.	The
rubric	is	divided	into	three	traits,	or	sets	of	skills:	•	Trait	1:	Creation	of	arguments	and	use	of	evidence	•	Trait	2:	Development	of	ideas	and	organizational	structure	•	Trait	3:	Clarity	and	command	of	standard	English	conventions	The	explanations	below	are	general	descriptions	of	the	RLA	rubric.	The	actual	GED	rubric	is	reprinted	on	page	8.	Trait	1:
Creation	of	Arguments	and	Use	of	Evidence	When	you	write	an	extended	response,	you	will	state	your	position—your	central	claim,	or	main	idea—and	support	it	with	reasons	based	on	details	from	the	passage.	This	is	the	“creation	of	arguments”	because	you	will	try	to	persuade	a	reader	that	your	position	is	valid,	or	right.	“Use	of	evidence”	refers	to
the	details	that	you	use	to	support	your	reasons.	Your	score	for	Trait	1	will	depend	on	how	well	you	support	your	position	with	well-chosen	details	from	the	passage	or	passages.	Trait	1	is	worth	a	total	of	2	points.	Your	writing	will	be	evaluated	to	see	how	well	you	•	address	the	prompt	by	doing	what	it	asks	you	to	do;	•	evaluate	the	arguments
presented	in	the	passages;	•	state	which	argument	you	think	is	better	and	why;	•	choose	details	from	the	passages	to	support	your	position.	Trait	2:	Development	of	Ideas	and	Organizational	Structure	For	Trait	2,	your	work	will	be	evaluated	to	see	how	clearly	you	state	your	ideas,	how	thoroughly	you	explain	them,	and	how	well	you	organize	them.
Trait	2	is	worth	a	total	of	2	points.	Your	score	on	Trait	2	will	depend	on	how	well	you	•	develop,	or	fully	explain,	your	main	points;	•	organize	your	response	so	that	it	has	a	clear	beginning,	middle,	and	end;	•	create	an	effective	progression,	or	sequence,	of	ideas;	•	link	ideas	with	appropriate	signal	words,	or	transitions;	•	select	language	that	furthers
your	purpose	and	shows	awareness	of	the	audience.	9Introduction	to	Extended	Responses  Trait	3:	Clarity	and	Command	of	Standard	English	Conventions	©	New	Readers	Press.	All	rights	reserved.	Trait	3	is	about	how	well	you	use	Standard	English,	or	the	English	that	educated	people	use	in	formal	situations.	For	Trait	3,	your	work	will	be
evaluated	to	see	whether	you	follow	Standard	English	rules	of	grammar,	mechanics,	and	usage	and	how	well	your	sentences	are	put	together,	or	structured.	Trait	3	is	worth	a	total	of	2	points.	On	this	trait,	the	extended-response	criteria	focus	on	whether	you	•	use	correct	verb	forms	and	make	subjects	and	verbs	agree;	•	use	correct	pronoun	forms;	•
use	words	that	sound	alike	correctly	(for	instance	to,	too,	and	two);	•	capitalize	words	correctly;	•	use	apostrophes	and	other	punctuation	marks	correctly;	•	write	in	clear,	complete	sentences;	•	use	a	variety	of	sentence	types	to	write	fluently.	Three-Step	Approach	to	Extended-Response	Items	Now	that	you	know	how	the	extended	response	will	be
evaluated,	what	approach	will	you	use	to	write	a	high-scoring	extended	response?	The	best	method	is	to	take	it	step	by	step.	This	book	will	teach	you	a	systematic,	three-step	approach	to	extended-response	items.	Each	step	in	the	process	will	help	you	develop	the	skills	you	need	to	do	well	on	one	or	more	of	the	three	traits.	Step	1	mainly	focuses	on
helping	you	meet	Trait	1	criteria.	Step	2	mainly	focuses	on	Trait	2.	Step	3	focuses	on	Trait	3.	The	steps	are	as	follows:	1.	Read	and	Analyze:	In	this	step,	you	will	learn	how	to	analyze	and	evaluate	arguments	for	the	extended	response.	2.	Plan	and	Write:	In	this	step,	you	will	learn	how	to	plan	an	extended	response	and	then	write	it	following	that	plan.
3.	Check	and	Revise:	In	this	step,	you	will	learn	how	to	check	the	grammar,	mechanics,	usage,	and	sentence	structure	in	your	extended	response	and	how	to	revise	to	correct	errors	and	improve	your	writing.	10  	Introduction	to	Extended	Responses©	New	Readers	Press.	All	rights	reserved.	READ	AND	ANALYZE	A	s	you	have	seen,	GED	extended-
response	items	will	ask	you	to	write	about	a	passage	or	passages.	Before	writing,	you	must	make	sure	that	you	understand	the	writing	assignment	and	the	reading	selections	it	asks	about.	So	the	first	step	in	the	process	of	writing	an	extended	response	is	to	read	and	analyze	the	prompt	and	the	passages.	In	the	last	section,	you	learned	how	to	analyze
prompts.	In	this	section,	you	will	learn	how	to	analyze	passages.	For	Trait	1	of	the	extended-response	rubric—Creation	of	Arguments	and	Use	of	Evidence—you	will	be	evaluated	on	your	ability	to	evaluate	arguments.	The	lessons	in	this	section	will	help	you	read	and	analyze	extended-response	passages	for	the	RLA	test.	More	specifically,	in	this	section
you	will	learn	how	to	•	identify	an	argument’s	central	claim—the	writer’s	position	on	an	issue;	•	distinguish	between	two	main	kinds	of	support:	reasons	and	evidence;	•	identify	the	counterarguments	to	a	writer’s	position	and	explain	their	purpose;	•	differentiate	between	reasons	that	are	specific	and	relevant	to	a	claim	and	those	that	are	not;	•
identify	fallacies	of	logic	in	arguments;	•	weigh	arguments	to	decide	which	are	better	supported	and	why.	Learning	about	arguments	will	help	you	write	arguments	as	well	as	read	them.	Remember	that	for	the	GED	Test,	you	will	do	both.	In	your	written	response	to	the	prompt,	you	will	try	to	persuade	readers	that	your	position	is	reasonable	and	well
supported.	11Read	and	Analyze  Analyzing	Arguments	SKILL	OVERVIEW	Recall	that	the	purpose	of	an	argument	is	to	persuade	readers	to	agree	with	the	writer’s	position.	When	you	analyze	an	argument,	you	identify	its	main	parts	and	think	about	how	they	work	together	to	try	to	fulfill	that	purpose.	Analyzing	an	argument	helps	you	understand	it.
In	this	lesson,	you	will	learn	about	the	three	main	parts	of	an	argument:	the	central	claim,	support	for	the	claim,	and	counterarguments.	Position,	or	Central	Claim	The	position,	or	central	claim,	is	the	writer’s	point	of	view	about	what	readers	should	believe	or	do	about	a	subject.	A	claim	may	contain	words	like	should,	ought	to,	or	must,	or	it	may	be	a
command.	A	claim	may	also	be	an	assertion,	or	judgment,	that	something	is	true:	•	Claim	with	should:	The	government	should	not	make	further	cuts	to	the	budget	of	the	National	Aeronautics	and	Space	Administration	(NASA).	•	Claim	stated	as	a	command:	Support	American	workers.	Buy	American-made	products.	•	Claim	stated	as	an	assertion:	E85
—a	blend	of	corn-based	ethanol	and	gasoline—is	the	car	fuel	of	the	future.	To	identify	claims,	look	for	debatable	subjects,	or	ones	that	give	rise	to	different	points	of	view.	Then,	ask	yourself,	“What	does	the	writer	want	me	to	believe	or	do	about	this	subject?”	WATCH	OUT!	A	claim	is	not	the	same	as	an	opinion.	An	opinion	is	a	personal	judgment	that
cannot	be	proven	true.	It	is	someone’s	personal	preference	or	taste.	In	contrast,	a	claim	can	be	proven	true	or	likely	to	be	true	based	on	available	evidence.	Opinion	Claim	Chocolate	is	delicious.	Brand	X	chocolate	is	the	creamiest	because	it	has	the	most	fat.	The	governor	is	great.	The	governor’s	job-creation	program	has	created	hundreds	of	new	jobs.
Support	for	the	Claim	©	New	Readers	Press.	All	rights	reserved.	To	try	to	convince	readers	to	believe	their	claims,	writers	provide	support—explanations	of	why—	their	claims	are	correct	and	true.	The	most	basic	support	is	reasons,	or	rationales	for	believing	a	claim.	Reasons	help	answer	the	question,	“Why	should	I	believe	or	do	what	you	want	me
to?”	Each	reason	may	be	followed	by	evidence,	or	proof,	such	as	the	following:	•	specific	examples	or	cases	•	the	opinion	of	experts	or	authorities	in	a	subject	•	statistics,	or	facts	presented	in	number	form	•	the	results	of	surveys,	polls,	or	questionnaires	•	the	results	of	scientific	experiments	and	studies	12  	Read	and	Analyze©	New	Readers	Press.
All	rights	reserved.	To	understand	how	a	claim,	reasons,	and	evidence	work	together	to	persuade	readers,	take	a	look	at	a	plan	for	an	argument.	Suppose	that	a	writer	claims	that	able	adults	should	exercise	regularly	to	stay	healthy.	To	support	the	claim,	the	writer	might	give	this	reason:	•	Daily	exercise	helps	prevent	heart	disease.	To	support	the
reason,	the	writer	might	give	evidence	like	this:	•	Expert	opinion:	In	Physical	Activity	and	Health,	the	U.S.	Surgeon	General	reports	that	regular	physical	activity	reduces	the	risk	of	death	from	coronary	heart	disease.	•	Statistics:	According	to	the	Centers	for	Disease	Control	and	Prevention,	about	600,000	Americans	die	of	heart	disease	each	year.
Exercise	could	prevent	some	of	those	deaths—	even	among	people	who	have	heart	problems.	The	death	rate	from	heart	disease	among	heart	patients	who	exercise	is	20	to	25	percent	lower	than	the	death	rate	of	heart	patients	who	don’t	exercise.	•	Study:	A	recent	study	by	British	Heart	Association	scientists	found	that	physically	active	adults	had
lower	levels	of	inflammatory	markers	linked	to	heart	disease.	Notice	the	relationship	between	the	claim,	the	reason,	and	the	evidence.	The	evidence,	which	comes	from	reliable	sources	like	the	U.S.	Surgeon	General,	supports	the	reason	by	offering	proof	that	the	reason	is	true.	The	reason	supports	the	claim	by	showing	why	the	claim	is	true.	Writers
who	are	confident	in	their	evidence	will	cite	their	sources.	These	citations	tell	readers	where	to	look	if	they	want	to	further	research	the	claim.	Counterarguments	A	third	part	of	an	argument	is	counterarguments,	or	reasons	that	someone	might	disagree	with	the	central	claim.	In	counterarguments,	a	writer	presents	arguments	against	his	or	her
position	and	then	tries	to	refute	them,	or	show	why	they	are	not	true.	It	may,	at	first,	seem	odd	that	a	writer	would	present	arguments	against	his	or	her	own	position.	Doesn’t	that	weaken	the	writer’s	argument?	The	truth	is	that	counterarguments	and	refutations	strengthen	an	argument	by	showing	the	writer	to	be	fair-minded,	knowledgeable,	and
trustworthy.	Because	arguments	are	always	about	debatable	issues,	there	are	always	at	least	two	“sides”	to	them—arguments	in	favor	of	a	position,	and	arguments	against	it.	By	presenting	counterarguments,	a	writer	shows	that	he	or	she	knows	more	than	one	side	of	the	story.	Presenting	counterarguments	is	a	good	strategy	for	another	reason.
Readers	who	come	to	an	argument	with	knowledge	of	the	issue	may	have	already	formed	opinions	about	it.	Some	readers	may	agree	with	the	writer’s	position	before	they	even	read	the	argument.	Other	readers	may	disagree.	In	fact,	some	readers	may	come	to	an	argument	with	such	strong	beliefs	that	nothing	could	persuade	them	to	change	their
minds.	However,	some	readers	will	probably	be	undecided.	By	presenting	counterarguments	and	explaining	why	they	are	wrong,	the	writer	has	the	opportunity	to	try	to	persuade	readers	who	mildly	disagree	or	are	undecided.	13Read	and	Analyze  GUIDED	PRACTICE	PRACTICE	 	Read	the	following	passage	from	beginning	to	end.	Then,	read	and
answer	the	questions	in	the	strategies	column.	STRATEGIES	Energy	in	the	Wind	©	New	Readers	Press.	All	rights	reserved.	1.	Always	look	for	an	1	We	have	long	relied	on	fossil	fuels	such	as	petroleum,	coal,	and	natural	gas	for	argument’s	central	claim.	electricity	and	other	forms	of	energy.	However,	burning	fossil	fuels	has	serious	To	find	it,	ask
yourself,	drawbacks.	It	can	harm	our	air,	land,	and	health.	As	a	result,	people	have	been	“What	does	the	writer	looking	for	alternate	energy	forms.	One	promising	form	is	wind	power.	Using	want	me	to	believe	or	to	turbines,	or	machines	that	turn	one	kind	of	energy	into	another,	we	can	turn	the	do?”	Underline	the	central	power	of	the	wind	into
electricity.	Right	now,	wind	power	provides	only	a	small	claim	about	wind	power	amount	of	our	electricity.	But	wind	power	could	provide	much	more	electricity	in	in	this	introduction.	the	future,	and	we	should	make	sure	that	it	does.	2.	Look	for	support	for	the	central	claim.	What	2	One	reason	for	using	wind	power	is	that	it	is	clean.	Currently,	about
44	percent	supporting	reason	does	of	our	electricity	comes	from	coal,	and	we	burn	many	millions	of	tons	of	coal	to	the	writer	give	here?	produce	it.	In	fact,	coal	is	the	biggest	single	air	polluter	in	the	United	States.	As	Underline	it.	of	2012,	there	were	572	coal	plants	operating	in	the	U.S.	Each	year,	a	typical	plant	3.	Look	for	supporting	releases	3.5
million	tons	of	carbon	dioxide,	a	factor	in	global	warming.	Burning	coal	evidence	too.	What	also	causes	smog,	soot,	acid	rain,	and	toxic	air	emissions.	study	and	statistic	does	the	writer	refer	to	here?	3	The	chemicals	released	by	coal	also	harm	our	health.	The	study	“Coal’s	Assault	on	Underline	them.	Human	Health,”	by	Physicians	for	Social
Responsibility,	concludes	that	the	burning	of	coal	contributes	to	four	of	the	top	five	causes	of	death	in	the	U.S.	Coal	pollution	4.	Remember	that	reasons	can	also	cause	brain	damage	and	other	problems	in	unborn	children.	are	support	for	the	central	claim.	What	new	4	Think	of	all	the	hopes	new	parents	have	for	their	children.	Imagine	how	the	parents
reason	for	supporting	feel	when	their	children	are	born	with	brain	damage.	That	tragedy	alone	should	be	wind	power	is	given	enough	to	convince	us	to	reduce	our	use	of	coal.	here?	Underline	it.	5	The	U.S.	Department	of	Energy	predicts	that	wind	power	could	generate	20	percent	of	our	electricity	by	2030.	That	would	stop	the	release	of	thousands	of
pounds	of	pollutants.	Of	course,	we’ll	need	to	build,	install,	and	maintain	many	new	turbines.	That’s	a	lot	of	work,	but	the	work	will	create	many	jobs—more	than	a	thousand	per	wind	farm.	New	jobs	are	another	benefit	of	wind	power.	14  	Read	and	Analyze6	Still,	wind	power	has	opponents.	Some	people	think	that	wind	farms	mar	the	5.	The
counterarguments	beauty	of	the	land.	Their	concerns	are	understandable.	Energy	companies	do	not	start	here.	What	two	install	just	one	turbine	here	and	there.	To	produce	enough	electricity	to	make	reasons	against	wind	installation	worthwhile,	companies	install	many	turbines	in	the	same	place.	Wind	power	does	the	writer	turbines	look	like	airplane
propellers	resting	on	tall	towers.	To	some	people,	that	is	give?	Underline	them.	an	ugly	sight.	Wind	turbines	also	make	noise.	From	several	hundred	yards	away,	you	can	hear	whooshing	blades	and	humming	turbines.	If	you	expect	to	hear	the	quiet	6.	What	does	the	writer	sounds	of	nature,	turbines	may	annoy	you.	say	to	refute	the	counterarguments?
7	But	no	form	of	energy	is	perfect.	Therefore,	we	must	weigh	our	options	and	make	Underline	the	statements.	a	choice.	Are	we	willing	to	drastically	reduce	our	energy	use?	Probably	not.	Should	we	then	continue	to	burn	huge	amounts	of	fossil	fuels?	We	dare	not.	Compared	to	the	problems	caused	by	fossil	fuels,	wind	energy	seems	good—very	good.
In	short,	the	answer	to	at	least	some	of	our	energy	problems	is	blowing	in	the	wind.	And	that	answer	is	wind	power.	vvv	GED	PRACTICE	 	Write	short	answers	to	the	questions.	1.	What	is	the	central	claim	of	the	argument?	State	it	in	your	own	words.	2.	What	two	main	reasons	does	the	writer	give	to	support	the	claim?	State	them	in	your	own	words.	3.
Which	types	of	evidence	does	the	writer	give?	Check	the	boxes	of	the	types.	☐	expert	opinion	☐	specific	examples	☐	statistics	☐	studies	©	New	Readers	Press.	All	rights	reserved.	4.	What	counterarguments	against	wind	power	does	the	writer	give?	State	them	in	your	own	words.	Answers	and	explanations	begin	on	page	69.	15Read	and	Analyze  
Evaluating	Reasoning	©	New	Readers	Press.	All	rights	reserved.	SKILL	OVERVIEW	Recall	that	your	extended	response	will	be	scored,	in	part,	on	how	well	you	evaluate	the	arguments	in	the	test	passage	or	passages.	The	prompt	will	ask	you	to	decide	which	of	two	positions,	or	central	claims,	is	better	supported	and	to	explain	why.	In	this	lesson,	you
will	learn	how	to	determine	whether	the	support	for	a	claim	is	weak	or	strong.	Specific,	Relevant	Reasons	When	you	evaluate	an	argument,	the	first	thing	to	check	is	whether	the	reasons	given	in	support	of	the	central	claim	are	specific	and	relevant,	or	directly	related	to	the	claim.	Suppose,	for	example,	that	someone	writes	a	letter	to	the	editor	of	a
local	newspaper.	The	central	claim	of	the	letter	is	that	the	city	should	build	a	playground	in	a	vacant	lot	that	the	city	owns.	Which	of	the	following	supporting	reasons	for	the	claim	is	weak,	and	which	is	strong?	•	Reason	A:	There	is	only	one	other	public	playground	within	an	eight-block	radius	of	the	lot,	yet	the	neighborhood	is	one	with	many	young
families.	•	Reason	B:	Playgrounds	are	a	lot	of	fun	for	the	whole	family,	and	there	are	many	wonderful	new	kinds	of	playground	equipment	available.	If	you	chose	Reason	A	as	the	strong	reason,	you	are	right.	It	gives	a	specific	reason	that	is	directly	related	to	the	claim.	It	answers	the	question	“Why	should	we	build	a	playground	on	this	particular
vacant	lot?”	You	may	agree	with	Reason	B,	but	it	does	not	support	the	claim.	It	is	not	directly	related	because	it	does	not	explain	why	a	playground	should	be	built	on	that	particular	lot.	Sound	Reasons	Some	reasons	may,	at	first,	seem	sound,	or	logical.	However,	on	a	second,	closer	reading,	you	might	discover	that	the	statements	are	based	on	faulty
reasoning,	or	fallacies	of	logic.	Become	familiar	with	these	common	types	of	fallacies,	and	watch	for	them	in	arguments.	•	Jump	on	the	Bandwagon:	“Everyone	in	town	thinks	we	need	this	playground.”Your	first	reaction	might	be	that	if	everybody	in	town	thinks	this,	it	must	be	true.	But	saying	that	everybody	thinks	something	is	probably	not	true.
Usually,	some	people	disagree.	Moreover,	the	only	way	to	prove	that	everybody	agrees	is	to	ask	everybody—and	that	is	practically	impossible.	•	Personal	Attack:	“The	mayor	is	a	liar.	Why	should	we	listen	to	what	she	has	to	say	about	playgrounds?”	Instead	of	refuting	the	mayor’s	arguments,	the	writer	makes	a	personal	attack	and	accuses	the	major	of
lying	without	offering	any	proof.	Sound	reasons	refute	a	person’s	position;	faulty	reasons	attack	the	person	instead.	Beware	of	personal	attacks—and	do	not	make	them.	16  	Read	and	Analyze•	Either/Or	Thinking:	“If	we	don’t	build	this	playground,	we	will	be	stuck	with	that	ugly	vacant	lot	forever.”	Insisting	that	there	are	only	two,	typically
opposing	or	extreme,	courses	of	action	is	often	illogical.	In	reality,	there	are	usually	more	than	two	possibilities.	For	example,	the	lot	might	be	sold	to	a	land	developer	who	wants	to	build	a	home	there,	or	the	city	might	turn	the	lot	into	a	public	garden.	When	you	see	an	either/or	statement,	test	it.	Ask	yourself,	“Are	there	truly	only	two	options?”	•
Slippery	Slope:	“If	we	don’t	build	this	playground,	the	children	will	have	to	go	into	another	neighborhood	to	play.	That	means	they	won’t	be	building	friendships	in	the	neighborhood,	and	this	neighborhood	will	fall	apart.”This	fallacy	claims	that	one	action	will	lead	to	a	whole	series	of	undesirable	events—without	offering	any	proof.	If	you	think	you	see
a	slippery	slope	fallacy,	test	it.	Ask	yourself,	“Will	this	first	action	definitely	lead	to	the	next?	Does	the	second	action	have	to	lead	to	the	third?”	Fallacies	of	logic	show	that	an	argument	is	weak.	If	you	find	flawed	thinking	in	a	passage	on	the	GED	RLA	Test,	make	note	of	the	fallacy	and	use	it	as	evidence	in	your	extended	response.	Reliable	Evidence	As
you	have	seen,	evidence	is	proof	that	a	reason	is	sound.	Do	not	assume,	however,	that	all	evidence	is	reliable.	Before	you	trust	a	piece	of	evidence,	test	it	by	asking	the	following	questions:	•	Is	the	evidence	from	a	knowledgeable	source?	Check	to	make	sure	that	expert	opinion	is	truly	from	experts,	or	people	whose	education	and	experience	give	them
special	knowledge	of	a	subject.	Beware	of	testimony	from	celebrities.	Being	famous	does	not	necessarily	make	someone	an	expert	or	an	authority.	For	example,	a	sports	star	may	be	an	expert	on	his	or	her	sport	but	not	on	what	car	to	buy	or	which	candidate	to	vote	for.	•	Is	the	evidence	from	an	unbiased	source?	Look	for	information	from	sources	that
are	unbiased,	or	objective.	Studies	done	by	government	agencies	and	universities	are	more	likely	to	be	objective	than	studies	done	by	special	interest	groups,	who	exist	to	support	a	particular	position,	or	by	companies,	who	exist	to	sell	products	or	services.	For	that	reason,	you	might	put	more	trust	in	a	study	of	health	done	by	the	Centers	for	Disease
Control	and	Prevention	or	the	World	Health	Organization	than	by	Health	Club	X	or	by	Pharmaceutical	Company	Z.	•	Is	the	evidence	up	to	date?	Look	for	evidence	that	is	timely,	particularly	if	the	argument	is	about	a	scientific	or	technical	field	in	which	new	discoveries	are	often	made.	WATCH	OUT!	Make	sure	your	own	writing	on	the	extended
response	has	the	characteristics	of	a	good	argument.	DO	give	specific,	relevant,	and	sound	reasons	in	support	of	your	own	claims.	DON’T	use	fallacies	of	logic.	And	DO	give	reliable	evidence	to	back	up	your	reasons.	©	New	Readers	Press.	All	rights	reserved.	17Read	and	Analyze  GUIDED	PRACTICE	PRACTICE	 	Read	the	following	passage	from
beginning	to	end.	Then,	read	and	answer	the	questions	in	the	strategies	column.	STRATEGIES	A	“Green”	Solution	to	Our	Energy	Dilemma	1.	Start	your	analysis	by	1	It	is	time	to	get	serious	about	reducing	the	amount	of	energy	that	we	use.	Almost	looking	for	the	central	40	percent	of	our	nation’s	total	energy	consumption	and	more	than	60	percent	of
claim.	Underline	the	our	consumption	of	electricity	is	used	to	heat,	cool,	and	maintain	our	homes	and	central	claim	about	other	buildings.	At	a	time	when	we	are	trying	to	reduce	our	use	of	fossil	fuels	such	green	buildings	in	this	as	coal,	oil,	and	natural	gas,	that	is	a	lot	of	energy.	There	is	a	solution	to	this	energy	introduction.	problem,	however,	and
that	is	to	construct	more	“green”	buildings.	These	buildings	consume	less	energy	through	the	efficient	use	of	energy,	water,	and	other	resources.	2.	What	examples	are	used	as	evidence	that	less	2	Green	buildings	are	made	of	energy-efficient	building	materials,	such	as	special	energy	is	needed	to	heat	roofing	materials	that	reflect	sunlight	rather	than
absorb	it.	By	reflecting	the	and	cool	green	buildings?	sunlight	away	from	a	building,	such	materials	reduce	the	need	for	air-conditioning	Underline	them.	during	warm	weather.	Similarly,	more	efficient	kinds	of	insulating	materials	keep	heat	from	escaping	a	green	building	during	cold	weather,	making	its	heating	system	more	efficient.	Green	buildings
are	also	designed	to	reduce	energy	needs	and	be	self-sustaining	by	generating	their	own	sources	of	power	with	devices	such	as	solar	panels.	3.	What	evidence	might	3	A	building	that	illustrates	the	principles	of	green	design	is	the	Barn	at	Fallingwater,	©	New	Readers	Press.	All	rights	reserved.	be	out	of	date	in	this	in	western	Pennsylvania.	It	was
originally	built	in	the	nineteenth	century.	The	paragraph?	Underline	it.	Western	Pennsylvania	Conservatory	(WPC)	renovated	the	barn	to	serve	as	an	example	of	a	self-sustaining,	green	building	that	people	can	visit	to	learn	more	18  	Read	and	Analyze	about	green	architecture.	Among	the	building’s	many	innovations	is	a	geothermal	heat	pump	that
is	used	to	heat	and	cool	the	building.	The	pump	uses	the	ground’s	natural	warmth	to	heat	the	barn	during	the	winter.	In	summer,	the	pump	cools	the	barn	by	returning	heat	to	the	ground.	4	Green	buildings	save	money	as	well	as	energy.	For	example,	the	design	of	the	Lockheed	Martin	Corporation	building	in	Sunnyvale,	California,	lets	more	natural
light	into	the	building,	thus	reducing	the	need	for	artificial	lights.	In	1983,	Lockheed	did	a	study	of	the	design,	and	it	concluded	that	the	company	saved	75	percent	on	its	electric	bill.	It	is	true	that	it	cost	$2	million	more	to	construct	thisgreen	building	than	it	would	to	construct	a	traditional	building.	However,	the	study	shows	that	Lockheed	saves
$500,000	a	year	on	energy.	5	Another	reason	to	support	green	buildings	is	that	fossil	fuels,	our	traditional	energy	4.	Watch	out	for	fallacies	of	sources,	are	running	out	and	will	become	more	and	more	expensive	as	the	supply	logic,	or	faulty	reasoning.	diminishes.	Some	people	argue	that	the	only	answer	is	to	increase	the	production	of	Which	sentence
fossil	fuels,	but	that	would	be	only	a	temporary	solution.	In	addition,	the	processes	represents	slippery	slope	of	finding,	producing,	and	using	these	fuels	will	lead	to	higher	and	higher	costs	and	reasoning?	Underline	it.	more	toxic	pollution	of	the	environment.	5.	Does	the	writer	support	6	Other	people	advocate	using	alternative	sources,	but	these
people	don’t	know	what	the	claim	with	strong	or	they	are	talking	about.	Nuclear	power	plants	are	dangerous,	and	plant-based	fuels	weak	evidence	in	this	and	solar	and	wind	power	are	not	practical	yet.	Our	best	choice	is	to	conserve	paragraph?	Write	“strong”	energy	while	we	develop	alternative	sources.	or	“weak”	beside	the	paragraph.	7	Energy
conservation	through	green	buildings	can	help	us	continue	to	live	well	even	as	our	traditional	fuel	supplies	dwindle	and	we	wait	for	new	energy	sources	to	be	6.	What	fallacy	does	perfected.	It	will	also	save	us	money.	Clearly,	either	we	go	green—or	we	go	broke.	the	writer	use	in	this	paragraph?	Underline	it.	vvv	GED	PRACTICE	 	Evaluate	the
argument.	Complete	the	following	chart	by	listing	the	argument’s	strong	points	in	the	box	labeled	“Strengths”	and	its	weak	points	in	the	box	labeled	“Weaknesses.”	Strengths	Weaknesses	©	New	Readers	Press.	All	rights	reserved.	Answers	and	explanations	begin	on	page	69.	19Read	and	Analyze  CUMULATIVE	REVIEW	Read	the	passages.	Answer
the	questions	that	follow.	Editorial:	Don’t	Label	Genetically	Modified	Foods	1	For	more	than	thirty	years,	scientists	have	been	using	genetic	engineering	to	modify	plants	that	are	used	for	food.	The	engineering	process	removes	a	desirable	trait	from	the	DNA	of	one	organism	and	then	transplants	the	gene	for	that	trait	into	a	second	organism	so	that
the	second	organism	will	have	the	trait.	Plants	have	been	engineered	to	have	desirable	traits	such	as	greater	resistance	to	insects,	faster	growth,	and	more	nutritional	value.	Despite	these	obvious	benefits,	some	backward	people	are	afraid	of	genetically	modified	(GM)	food	because	they	think	it	could	be	harmful	to	their	health.	They	want	GM	food	to
be	labeled	so	that	consumers	know	what	they	are	buying.	These	labels	are	completely	unnecessary.	2	There	is	no	evidence	that	genetically	modified	foods	cause	any	harm	to	anyone.	No	less	an	authority	than	one	of	the	largest	GM	food-producing	companies	in	the	world	has	pointed	out	that	“multiple	health	societies,	hundreds	of	independent	scientific
experts,	and	dozens	of	governments	around	the	world	have	determined	that	foods	and	ingredients	developed	through	biotechnology	are	safe.”	3	Moreover,	adding	labels	to	GM	foods	would	put	an	unfair	burden	on	food	suppliers	and,	in	the	end,	consumers.	The	U.S.	food	storage,	processing,	and	transportation	systems	are	not	set	up	to	keep	GM	and
non-GM	products	separate.	Doing	so	would	require	a	major	overhaul	of	the	systems—and	that	would	cost	money.	Who	would	pay	for	the	increased	costs?	Ultimately,	you	and	I	would.	Food	suppliers	will	pass	those	costs	along	to	us	and	raise	prices.	4	The	fact	is	that	consumers	do	not	need	to	have	GM	foods	labeled	in	order	to	avoid	them.	All	they	have
to	do	is	buy	foods	labeled	“organic.”	Federal	standards	define	organic	foods	as	having	only	accidental	trace	amounts	of	genetically	modified	material.	Letter	to	the	Editor:	Why	We	Need	GM	Labels	©	New	Readers	Press.	All	rights	reserved.	1	The	writer	of	the	editorial	believes	that,	because	genetically	modified	foods	have	not	been	shown	to	cause
harm,	they	do	not	need	to	be	labeled.	For	many	reasons,	this	is	not	true.	GM	foods	should	be	labeled	for	the	safety	of	us	all.	2	The	fact	that	no	harm	has	yet	been	identified	does	not	mean	that	GM	foods	are	safe.	History	has	shown	us	that	the	dangers	involved	in	new	technologies	are	20  	Read	and	Analyzenot	always	immediately	apparent.	The
pesticide	DDT,	for	example,	once	seemed	perfectly	safe—	until	it	was	proven	to	be	hazardous.	3	And	there	are	potential	hazards	involved.	For	example,	antibiotic-resistant	genes	may	be	added	to	GM	food	plants	to	mark	plants	that	have	been	genetically	modified.	When	we	eat	these	foods,	we	also	consume	the	antibiotic-resistant	genes,	and	that	may
contribute	to	the	spread	of	disease-causing	germs	that	can	withstand	our	antibiotics.	4	Even	if	these	foods	do	not	cause	harm	to	us,	they	may	be	causing	harm	to	animals.	For	instance,	bee	populations	have	recently	decreased	alarmingly,	both	here	in	the	United	States	and	in	other	countries	that	allow	genetic	engineering.	Some	scientists	fear	that
introducing	insect-resistant	genes	into	plants	is	what	is	killing	off	the	bees.	This	could	have	terrible	consequences	for	the	world	food	supply.	Fewer	bees	pollinate	fewer	plants	and	that	means	there	will	be	fewer	new	plants.	With	fewer	plants	there	will	be	less	food	for	animals,	including	humans.	5	It	is	true	that	adding	labels	to	GM	foods	may	raise	food
prices.	I,	for	one,	am	willing	to	pay	the	price.	I	want	to	know	what	is	in	the	food	I	am	buying—and	I’m	willing	to	bet	most	other	Americans	do	too.	vvv	GED	PRACTICE	 	Use	the	following	checklists	to	evaluate	the	arguments.	If	an	argument	meets	a	criterion,	put	a	check	(✓)	in	the	column	labeled	“+”.	If	an	argument	does	not	meet	a	criterion—or	does
a	poor	job	of	meeting	it—put	a	check	(✓)	in	the	“–”	column.	Then,	use	your	checklists	to	tell	which	argument	you	think	is	better	supported.	“Don’t	Label	Genetically	Modified	Food”	“Why	We	Need	GM	Labels”	+ 	–	+ 	–	☐	☐	1.	clear	central	claim	☐	☐	1.	clear	central	claim	☐	☐	2.	relevant	and	specific	reasons	☐	☐	2.	relevant	and	specific	reasons	☐	☐
3.	sufficient	reasons	☐	☐	3.	sufficient	reasons	☐	☐	4.	sound	reasons	(no	fallacies)	☐	☐	4.	sound	reasons	(no	fallacies)	☐	☐	5.	reliable	evidence	☐	☐	5.	reliable	evidence	☐	☐	6.	counterarguments	☐	☐	6.	counterarguments	©	New	Readers	Press.	All	rights	reserved.	Based	on	the	checklists,	I	think	the	better-supported	passage	is	.	Answers	and
explanations	begin	on	page	69.	21Read	and	Analyze  ©	New	Readers	Press.	All	rights	reserved.	PLAN	AND	WRITE	I	n	the	last	section,	Read	and	Analyze,	you	learned	ways	to	examine	and	evaluate	arguments	like	those	you	will	see	on	the	GED	RLA	Test.	In	this	section,	you	will	take	the	analyses	that	you	did	and	use	them	to	practice	planning	and
writing	an	extended	response.	If	you	wonder	whether	you	should	take	the	time	to	plan	a	response	when	you	have	a	limited	time	to	read	and	write—45	minutes—the	answer	is	yes!	Planning	will	take	only	a	few	minutes,	and	it	is	a	key	part	of	the	responding	process.	Clearly	written	and	well-organized	responses	that	meet	the	criteria	in	the	rubric	will	get
the	best	score.	Planning	will	help	you	organize	your	thoughts	and	express	them	more	clearly	and	fluently	when	you	write.	That,	in	turn,	will	help	you	do	your	best	work	on	the	responses.	To	gain	a	clearer	understanding	of	the	rubric	that	will	be	used	to	evaluate	your	written	response,	you	will	examine	a	sample	RLA	extended	response	that	illustrates
characteristics	of	good	writing.	You	also	will	learn	about	the	main	parts	of	an	extended	response	and	ways	to	write	and	organize	them.	More	specifically,	in	this	section	you	will	learn	how	to	•	develop	a	claim	and	evidence;	•	organize	a	response;	•	create	a	logical	progression	of	ideas;	•	write	a	response	that	reflects	an	awareness	of	your	audience;	•
assess	your	response.	For	this	section,	you	will	focus	on	writing	an	RLA	extended	response.	You	will	review	the	planning	and	writing	processes.	23Plan	and	Write  Characteristics	of	Good	Responses	SKILL	OVERVIEW	When	you	were	learning	what	makes	a	good	argument,	you	were	also	learning	what	makes	a	good	extended	response.	That	is
because	an	extended	response	is	a	kind	of	argument.	Like	all	arguments,	the	response	states	a	claim	and	then	presents	reasons	and	evidence	to	try	to	persuade	readers	that	the	claim	is	valid.	In	this	lesson,	you	will	apply	what	you	have	learned	about	arguments	and	the	extended-response	scoring	rubric	to	understand	the	characteristics	of	good
extended	responses.	Claim,	Support,	and	Evidence	As	you	have	seen,	the	central	claim	of	an	argument	is	the	writer’s	position,	or	point	of	view,	about	a	subject.	For	the	RLA	extended	response,	your	central	claim	will	be	your	point	of	view	about	which	of	two	arguments	is	better	supported.	To	support	your	claim,	you	will	present	reasons	based	on	your
analysis	of	the	passages.	To	support	each	reason,	you	will	present	relevant	and	specific	evidence—	details	from	the	passage	or	passages	that	explain	your	reason	and	prove	why	it	is	sound.	Study	the	diagram	below.	RLA	Claim	Argument	A	is	better	supported	than	Argument	B.	È	First	reason	you	think	A	is	better	supported,	plus	evidence	È	Second
reason	you	think	A	is	better	supported,	plus	evidence	The	diagram	gives	the	“bare	bones”	of	an	extended	response.	You	may	give	many	reasons,	not	just	©	New	Readers	Press.	All	rights	reserved.	two,	and	for	each,	you	will	either	refer	to	or	quote	specific	details	in	the	passage.	There	are	also	other	elements	of	an	extended	response.	The	checklist
below,	based	on	the	Trait	2	scoring	rubrics,	gives	characteristics	of	a	good	extended	response.	(For	the	actual	GED	Trait	2	Rubric,	see	page	8.)	þ	an	introduction	with	a	clearly	stated	central	claim	þ	a	body	made	up	of	paragraphs	that	clearly	support	the	central	claim	þ	enough	evidence	to	develop	ideas	fully	þ	paragraphs	presented	in	a	logical
progression,	or	order	þ	signal	words,	or	transitions,	that	show	the	relationships	between	ideas	þ	carefully	chosen	words	and	phrases	that	express	ideas	clearly	þ	an	awareness	of	the	audience	and	purpose	24  	Plan	and	WriteSample	RLA	Extended	Response	This	paragraph	is	the	introduction.	The	following	is	a	response	to	a	sample	RLA	prompt.
After	reading	an	editorial	and	a	The	last	sentences	state	the	blog	post	about	using	energy-saving	lightbulbs,	test	takers	were	asked	to	determine	which	central	claim.	position	was	better	supported	and	to	use	relevant	and	specific	evidence	from	both	sources	to	The	writer	supports	her	support	the	response.	claim	with	specific,	relevant	reasons	and
evidence.	In	the	editorial,	Alicia	Winster	argues	in	favor	of	using	energy-saving	LED	lightbulbs.	In	the	blog	post,	Jared	Clemmons	argues	against	using	LED	The	organization—	and	other	types	of	new	energy-saving	bulbs.	Winster’s	editorial	is	the	contrasting	the	two	better	supported	of	the	two	arguments	because	she	backs	up	her	claim	passages	by
analyzing	with	sound	reasons	and	reliable	evidence.	In	contrast,	Clemmons	makes	one	and	then	the	other—	claims	without	supporting	them	and	makes	personal	attacks	against	suits	the	purpose	of	the	people	who	do	not	agree	with	him.	response	and	helps	convey	the	central	claim.	Note	the	Winster’s	first	reason	for	claiming	that	LED	lightbulbs	are
better	is	that	transition,	which	begins	they	last	longer	than	traditional	incandescent	lightbulbs	and	save	with	“In	contrast.”	energy.	To	support	this	reason,	she	gives	evidence:	a	U.S.	Department	of	The	conclusion	shows	Energy	report	that	states	that	a	12-watt	LED	lightbulb	provides	about	the	awareness	of	the	audience	same	level	of	light	as	a
traditional	60-watt	incandescent	bulb	but	lasts	and	overall	purpose	by	twenty-five	times	longer	and	saves	about	75	percent	of	energy	costs.	She	summing	up	main	points	for	goes	on	to	explain	that	the	long-lasting	bulbs	mean	that	people	do	not	readers.	have	to	drive	to	the	store	so	often	to	buy	more.	In	her	counterarguments,	Winster	admits	that	the
price	of	LED	lightbulbs	is	much	higher	than	that	of	traditional	bulbs.	However,	she	points	out	that	“the	savings	in	energy	costs	and	environmental	impact	more	than	make	up	for	the	higher	price.”	In	contrast	to	Winster’s	thoughtful	and	well-supported	argument,	Clemmons’s	argument	is	based	on	unsupported	personal	opinion.	He	begins	by	name-
calling,	claiming	that	people	who	use	LED	and	other	energy-efficient	lightbulbs	are	“technology	junkies”	who	care	only	about	having	the	latest	and	most	expensive	new	gadgets.	He	complains	that	compact	fluorescent	lamp	(CFL)	bulbs	give	him	a	headache	and	assumes	that	LED	bulbs	would	too,	although	he	has	not	tried	them.	Clemmons	concludes	by
saying	that	the	high	costs	and	the	quality	of	the	light	from	LED	bulbs	make	them	unsuitable	for	his	home	and	workplace.	In	conclusion,	Winster’s	editorial,	which	gives	sound	reasons	and	is	supported	by	facts	and	statistics	from	a	reliable	source,	is	much	more	convincing.	Clemmons’s	poorly	supported	blog	post	is	full	of	incomplete	or	incorrect
information	and	personal	judgments.	©	New	Readers	Press.	All	rights	reserved.	25Plan	and	Write  Plan:	Determine	Your	Claim	and	Evidence	SKILL	OVERVIEW	You	are	now	ready	to	begin	planning	an	extended	response	of	your	own.	In	this	lesson,	you	will	practice	determining	a	central	claim	and	gathering	evidence	to	support	the	claim.	The	first
step	in	planning	is	to	determine	and	write	your	central	claim.	The	central	claim	is	your	starting	point	because	it	is	your	main	idea.	In	the	rest	of	your	response,	you	will	support	your	central	claim.	Your	central	claim	will	state	which	of	two	arguments	is	better	supported.	Determining	Your	Claim	You	determined	a	claim	for	a	set	of	arguments	in	the	last
section—Read	and	Analyze—when	you	evaluated	two	arguments	about	genetically	modified	food.	You	will	now	use	the	checklist	you	completed	on	page	21	to	write	your	central	claim.	If	necessary,	review	the	prompt	on	page	7	as	well	as	the	checklist	and	the	two	passages,	“Don’t	Label	Genetically	Modified	Foods”	and	“Why	We	Need	GM	Labels,”	on
pages	20–21.	Model	your	central	claim	on	the	one	in	the	sample	on	page	25.	Notice	that	it	states	the	writer’s	position	and	refers	to	the	two	passages	by	using	the	authors’	names.	Sample	Central	Claim	Winster’s	editorial	is	the	better	supported	of	the	two	arguments	because	she	backs	up	her	claim	with	sound	reasons	and	reliable	evidence.	In	contrast,
Clemmons’s	claims	are	unsupported	and	he	attacks	people	who	disagree	with	him.	Fill	in	the	sentence	frame	below	to	write	your	claim	now.	(On	the	actual	test,	you	could	type	your	claim	in	the	writing	box,	or	you	could	jot	it	down	on	the	erasable	noteboard	that	you	will	have	for	taking	notes.)	Your	Central	Claim	The	passage	titled	,	which	argues	that
genetically	modified	(GM)	food	(should/should	not)	be	labeled,	has	a	better-supported	argument	than	the	passage	titled	.	Here	is	an	example	of	what	your	claim	might	look	like:	©	New	Readers	Press.	All	rights	reserved.	The	passage	titled	“Why	We	Need	GM	Labels,”	which	argues	that	genetically	modified	food	should	be	labeled,	has	a	better-
supported	argument	than	the	passage	titled	“Don’t	Label	Genetically	Modified	Food.”	Notice	that	you	would	not	necessarily	be	wrong	if	you	decided	to	argue	that	“Don’t	Label	Genetically	Modified	Food”	is	the	better-supported	argument.	Both	arguments	have	strengths	and	weaknesses.	Your	goal	is	to	persuade	your	readers	that	your	claim	is	valid
and	reasonable,	no	matter	which	position	you	take.	26  	Plan	and	WriteWATCH	OUT!	Make	sure	that	your	claim	is	about	the	passages,	not	about	your	own	opinions	on	the	issue.	Focus	on	doing	what	the	prompt	asks	you	to	do.	Gather	Your	Evidence	Your	next	step	in	planning	is	to	gather	the	reasons	and	evidence	that	you	will	use	to	support	your
central	claim.	Ask	yourself,	“Why	do	I	think	‘Argument	A’	is	better	supported	than	‘Argument	B’?”	Recall	the	qualities	of	good	arguments	you	have	learned,	such	as	•	a	clearly	stated	central	claim	•	relevant	and	specific	reasons	•	sufficient	reasons	•	sound	reasons	(no	fallacies)	•	reliable	evidence	•	counterarguments	During	the	test,	you	can	make	a
quick	list	of	your	reasons	on	the	erasable	noteboard.	You	do	not	have	to	write	in	complete	sentences	when	you	plan.	Only	you	will	see	your	plan,	so	jot	down	your	thoughts	in	any	way	that	makes	sense	to	you.	Remember	to	gather	and	jot	down	evidence	you	will	use	as	well.	Below	is	part	of	a	list	that	was	used	to	plan	the	sample	response	about	LED
lightbulbs.	Use	it	as	a	model	to	jot	down	your	own	reasons	and	evidence	for	the	GM	claim.	WINSTER	ARGUMENT	Reasons:	–	Relevant	and	specific:	last	longer,	so	save	$$	&	energy;	less	pollution	–	Sufficient?	could	b	more,	but	enough	–	Sound:	+	no	fallacies	–	Counterarguments:	+	high	cost	Evidence:	–	U.S.	Dept.	Energy	report:	LED	last	25X	longer;
save	75%	energy	costs.	Your	Notes	©	New	Readers	Press.	All	rights	reserved.	27Plan	and	Write  Plan:	Organize	Your	Response	©	New	Readers	Press.	All	rights	reserved.	SKILL	OVERVIEW	Once	you	have	chosen	your	central	claim,	reasons,	and	evidence,	organize	your	ideas	with	an	outline	or	map.	Plan	the	overall	sequence	of	your	response	by
determining	what	information	and	ideas	will	go	in	the	beginning,	the	middle,	and	the	end.	This	lesson	shows	you	how	to	map	out	your	ideas.	The	Three	Main	Parts	Your	extended	response	will	consist	of	three	parts:	an	introduction,	a	body,	and	a	conclusion.	1.	Introduction:	This	first	paragraph	introduces	the	topic,	provides	background	that	your
audience	needs	to	understand	the	topic,	and	states	the	central	claim.	2.	Body:	This	section	supports	your	claim	with	reasons	and	evidence.	It	is	the	longest	part	of	your	response—probably	two	or	more	paragraphs.	3.	Conclusion:	This	paragraph	ends	your	response.	Here,	you	will	restate	your	claim	and	include	a	quick	summary	of	the	main	reasons
behind	it.	For	examples	of	an	introduction,	body,	and	conclusion,	review	the	sample	response	on	page	25.	The	organizational	plan	for	that	sample	response	is	below.	These	notes	tell	what	goes	in	each	part.	INTRODUCTION	Background:	give	topic;	sum	up	each	writer’s	claim	Claim:	Winster’s	editorial	is	the	better	supported	argument	because	she
backs	up	her	claim	with	sound	reasons	and	reliable	evidence.	In	contrast,	Clemmons	makes	claims	without	supporting	them	and	makes	personal	attacks	against	people	who	do	not	agree	with	him.	BODY	Paragraph	1:	Winster	Reasons:	–	Relevant	and	specific:	last	longer,	so	save	$$	&	energy;	less	pollution	–	Sufficient?	could	b	more,	but	enough	–
Sound:	+	no	fallacies	–	Counterarguments:	+	high	cost	Evidence	–	U.S.	Dept.	Energy	report:	LED	last	25X	longer;	save	75	percent	energy	costs.	Paragraph	2:	Clemmons	Reasons:	–	Poor:	personal	opinion,	headaches,	bad	lighting,	too	$$$$	–	Fallacy:	personal	attack	“technology	junkies”	Evidence:	none	CONCLUSION	Restate	claim	that	Winster’s
argument	is	stronger	and	why.	28  	Plan	and	Write©	New	Readers	Press.	All	rights	reserved.	Make	Your	Plan	Practice	planning	the	organization	of	your	extended	response.	Complete	the	following	graphic	organizer	based	on	details	from	the	prompt	and	passages	on	labeling	genetically	modified	foods.	If	you	need	to,	look	back	at	the	prompt	on	page
7,	your	review	on	pages	20	and	21,	and	the	claim	and	evidence	you	developed	on	pages	26	and	27.	Use	that	information	to	plan	your	main	points.	Note	the	text	evidence	you	will	use	in	each	section	of	the	graphic	organizer.	On	the	following	pages,	you	will	concentrate	on	the	best	ways	to	present	and	connect	these	ideas.	Introduction:	1	paragraph
Body:	2	(or	more)	paragraphs	Conclusion:	1	paragraph	29Plan	and	Write  Plan:	Create	a	Progression	of	Ideas	©	New	Readers	Press.	All	rights	reserved.	SKILL	OVERVIEW	You	are	now	ready	to	finish	your	plan	by	thinking	about	the	progression	of	ideas	in	your	response.	That	is	the	order	in	which	you	will	present	your	reasons	and	evidence	in	the
body.	The	sequence	that	you	choose	depends	on	your	purpose	for	writing.	For	the	extended	response,	you	will	take	a	position	and	provide	evidence	to	convince	your	readers	that	your	position	is	correct.	In	this	lesson,	you	will	learn	about	different	ways	to	sequence	information	to	create	a	logical	progression	of	ideas.	Sequencing	the	Support	Recall
that	your	central	claim	controls	the	rest	of	your	response	and	that	every	paragraph	should	clearly	relate	to,	or	explain,	the	claim.	The	introduction	states	the	claim,	the	conclusion	sums	it	up	or	restates	it,	and	each	paragraph	in	the	body	provides	a	supporting	reason	and	evidence.	Sequence	that	support	in	the	order	that	will	most	effectively	prove	that
your	claim	is	correct.	You	might	use	any	of	these	organizational	patterns.	•	Descending	order:	Start	with	your	strongest	reason	and	evidence,	then	give	the	next	strongest,	and	so	on.	(A	possible	disadvantage	is	that	you	may	end	on	a	weak	note.)	•	Ascending	order:	Start	with	a	strong	reason	and	evidence,	then	give	a	stronger	reason	and	evidence,	and
end	with	the	strongest	reason	and	evidence.	(A	possible	disadvantage	is	that	you	start	out	on	a	weaker	note.)	•	“Sandwich”	approach:	Put	your	weaker	reason	and	evidence	in	the	middle,	between	stronger	reasons	and	evidence.	•	Comparison	and	contrast	“block	style”:	If	you	are	comparing	and	contrasting	two	texts,	you	might	focus	on	one	passage	at
a	time,	devoting	one	paragraph	to	each	passage.	If	all	your	reasons	are	equally	strong,	you	can	put	them	in	any	order.	However,	keep	paragraphs	that	focus	on	the	same	characteristic	or	strategy	together.	Once	you	decide	how	to	sequence	your	ideas,	jot	down	the	sequence	in	your	notes.	You	do	not	have	to	do	anything	complicated—just	numbering
your	ideas	to	show	the	order	that	you	want	to	put	them	in	is	enough.	30  	Plan	and	WriteOrganizing	Paragraphs	In	a	well-written	response,	ideas	also	progress	smoothly	within	each	paragraph.	Here	is	an	effective	way	to	organize	a	paragraph:	1.	Start	by	stating	the	paragraph’s	main	point	in	a	topic	sentence.	A	topic	sentence	helps	readers	by
previewing	what	the	paragraph	will	be	about.	In	an	argument,	each	topic	sentence	is	often	a	main	reason	that	supports	the	central	claim.	Remember:	All	topic	sentences	should	help	explain	the	claim.	2.	Follow	the	topic	sentence	with	important	details	that	elaborate	on	it,	or	explain	it.	For	your	extended	response,	your	elaboration	will	be	details	from
the	passages	that	serve	as	evidence	to	support	your	reason.	3.	Include	only	details	that	support	your	topic	sentence.	Ask	yourself	these	questions:	•	“Does	this	detail	tell	something	about	the	topic	sentence?”	•	“Is	this	detail	really	important?	Does	it	help	readers	understand	my	main	point	in	this	paragraph?”	•	“Does	this	detail	add	information	rather
than	repeat	what	I	have	already	said?”	If	your	answer	to	any	of	these	questions	is	no,	you	should	not	include	the	detail	in	the	paragraph.	4.	Use	transition	words	and	phrases	to	signal	how	the	details	build	from	one	to	the	next.	You	can	use	these	transitions	between	sentences	in	a	paragraph	and	between	paragraphs	in	your	response.	Relationship	of
Ideas	Transition	Words	and	Phrases	examples	cause	and	effect	for	example,	such	as,	to	illustrate,	one	way	order	or	importance	because,	so,	therefore,	as	a	result	additional	evidence	of	similar	importance	most	important,	less	important,	primarily,	mainly,	to	a	lesser	extent,	first,	second,	last	compare	/	contrast	and,	also,	in	addition,	another	as,
similarly,	also,	likewise	/	but,	still,	on	the	other	hand,	instead,	in	contrast,	rather	WATCH	OUT!	Writing	for	the	GED	extended	response	should	reflect	clear	thinking.	It	should	provide	reasons	and	development	that	flow	logically	from	one	idea	to	the	next.	Your	extended	response	should	not	be	simply	a	list	of	examples,	and	it	should	not	be	a	jumble	of
unrelated	ideas.	©	New	Readers	Press.	All	rights	reserved.	31Plan	and	Write  Write	a	Response	SKILL	OVERVIEW	Now	that	you	have	planned	the	content	and	organization	of	your	extended	response,	you	are	ready	to	write	your	response.	Follow	the	plan	that	you	have	made.	However,	if	some	part	of	your	plan	does	not	seem	to	be	working,	make
changes	to	it.	Sometimes,	new	ideas	come	to	you	as	you	write.	That’s	a	normal	part	of	the	writing	process.	Read	and	Analyze	Reread	and	analyze	the	prompt	below	if	you	need	to.	You	may	also	wish	to	review	the	passages	on	pages	20–21.	Prompt	Analyze	the	arguments	presented	in	the	two	editorials.	In	your	response,	develop	an	argument	in	which
you	explain	how	one	position	is	better	supported	than	the	other.	Incorporate	relevant	and	specific	evidence	from	both	sources	to	support	your	argument.	Remember,	the	better-argued	position	is	not	necessarily	the	position	with	which	you	agree.	This	task	should	take	approximately	45	minutes	to	complete.	Write	Your	Response	Write	your	response	on
the	lines	below.	As	you	work,	be	sure	to	read	the	notes	in	the	margins.	They	will	help	you	keep	important	points	in	mind	as	you	write.	WATCH	OUT!	To	make	a	good	impression,	do	not	use	language	or	examples	that	are	overly	casual	or	informal.	As	you	write,	choose	language	that	is	appropriate	to	the	audience	and	purpose.	Write	an	introduction	that
provides	background	and	states	your	claim.	32  	Plan	and	Write	©	New	Readers	Press.	All	rights	reserved.©	New	Readers	Press.	All	rights	reserved.	Start	the	first	body	paragraph	with	your	first	reason.	Include	specific	and	relevant	evidence	from	the	passages.	Continue	with	the	next	body	paragraph,	adding	a	new	reason	and	new	evidence.	Use
transition	words	and	phrases	to	show	the	progression	of	ideas.	Add	more	body	paragraphs	according	to	your	plan.	Remember	to	use	transitions	to	show	relationships	between	ideas.	Write	the	conclusion	paragraph.	Restate	your	claim	and	sum	up	your	reasons.	33Plan	and	Write  Evaluate	Your	Response	SKILL	OVERVIEW	Now	that	you	have	written
your	response,	evaluate	how	well	you	did.	This	lesson	gives	you	a	checklist	you	can	use	to	assess	how	well	you	met	the	criteria	for	Traits	1	and	2.	In	the	next	section,	Check	and	Revise,	you	will	evaluate	your	grammar,	mechanics,	usage,	and	sentence	structure.	Review	with	a	Partner	The	checklist	below	is	based	on	the	criteria	for	Traits	1	and	2	of	the
RLA	rubric	and	on	the	key	skills	for	analyzing	arguments	and	writing	extended	responses.	If	you	are	part	of	a	GED	class,	exchange	books	with	a	classmate	and	review	each	other’s	responses	using	the	checklist	below.	You	may	want	to	review	the	sample	response	on	page	70.	If	you	are	not	part	of	a	class,	ask	a	family	member	or	friend	to	evaluate	your
response.	If	you	feel	something	needs	to	be	explained,	write	notes	on	the	lines	beside	checklist	items.	Finally,	decide	whether	your	partner	supported	his	or	her	claim	well	and	complete	the	final	sentence.	Trait	1:	Creation	of	Argument,	Use	of	Evidence	Yes	No	☐	☐	1.	Does	the	response	state	a	clear	central	claim?	☐	☐	2.	Does	it	provide	relevant	and



specific	reasons?	☐	☐	3.	Does	it	provide	sufficient	reasons?	☐	☐	4.	Does	it	present	sound	reasons	(no	fallacies)?	☐	☐	5.	Does	it	support	reasons	with	reliable	evidence?	Trait	2:	Development	of	Ideas	and	Organizational	Structure	Yes	No	☐	☐	1.	Does	the	response	have	an	introduction,	body,	and	conclusion?	☐	☐	2.	Are	ideas	developed	fully	and
supported	with	evidence	and	details	from	the	texts?	☐	☐	3.	Are	paragraphs	all	related	to	the	central	claim	and	presented	in	logical	order?	☐	☐	4.	Does	the	organizational	structure	suit	the	purpose	of	the	writing?	☐	☐	5.	Are	there	carefully	chosen	words	and	phrases	that	express	ideas	clearly	and	show	©	New	Readers	Press.	All	rights	reserved.
transitions	between	ideas?	☐	☐	6.	Does	the	writer	show	an	awareness	of	the	audience	and	purpose	of	the	task?	Based	on	my	review,	I	think	this	argument	(is	/	is	not)	well	supported.	Compare	your	extended	response	to	the	sample	provided	on	page	70.	34  	Plan	and	Write©	New	Readers	Press.	All	rights	reserved.	Check	and	Revise	I	n	the	last
section,	Plan	and	Write,	you	learned	how	to	make	a	plan	for	an	extended	response.	You	then	followed	the	plan	to	write	a	response	that	meets	the	criteria	for	the	Trait	1	and	Trait	2	scoring	rubrics:	Creation	of	Arguments	and	Use	of	Evidence	and	Development	of	Ideas	and	Organizational	Structure.	In	this	section,	you	will	focus	on	meeting	the	criteria
for	the	third	and	last	of	the	three	rubrics—Trait	3:	Clarity	and	Command	of	Standard	English	Conventions.	During	this	final	step	in	the	process	of	preparing	an	extended	response,	you	will	practice	looking	for	and	correcting	errors	in	grammar,	usage,	mechanics,	and	sentence	structure.	You	will	also	learn	ways	to	make	your	writing	more	fluent,	or
smooth	and	well	integrated,	by	varying	the	lengths	and	kinds	of	sentences	you	use.	More	specifically,	in	this	section	you	will	learn	how	to	•	identify	and	correct	sentence	fragments	and	run-on	sentences;	•	use	a	variety	of	sentence	types;	•	make	verbs	agree	with	their	subjects;	•	use	the	correct	forms	of	pronouns;	•	use	commas	and	apostrophes
correctly;	•	capitalize	proper	nouns;	•	use	the	correct	forms	of	words	that	sound	alike,	such	as	there,	their,	and	they’re.	After	you	practice	looking	for	and	correcting	errors	in	the	exercises	in	this	section,	you	will	apply	what	you	have	learned	to	check	and	revise	your	own	extended	response.	35Check	and	Revise  Sentence	Structure	SKILL
OVERVIEW	The	Trait	3	scoring	rubric	calls	for	test	takers	to	avoid	writing	run-on	sentences	and	sentence	fragments.	In	this	lesson,	you	will	review	these	errors	and	ways	to	correct	them.	Sentence	Fragments	A	sentence	fragment	is	an	incomplete	sentence.	In	a	fragment,	something	is	missing.	Read	the	paragraph	below.	What	is	missing	in	each
underlined	fragment?	The	proposal	to	put	schools	on	a	year-round	schedule	is	a	bad	one.	Children	are	children	only	once.	Need	time	to	play	and	just	be	kids.	A	year-round	schedule	would	give	children	less	free	time.	Also,	if	children	are	in	school	during	the	summer.	It	will	be	a	lot	harder	for	families	to	go	on	vacation	together.	As	a	parent,	I	think	that
is	unfair.	The	first	fragment	is	missing	a	subject—a	person,	place,	or	thing	to	do	the	action	(verb).	Who	or	what	needs	time	to	play	and	just	be	kids?	To	fix	fragments	like	this,	add	the	missing	word	or	words:	Children	need	time	to	play	and	just	be	kids.	The	second	fragment	is	a	dependent	idea	that	cannot	stand	alone.	It	needs	to	be	joined	to	the
sentence	it	belongs	with:	Also,	if	children	are	in	school	during	the	summer,	it	will	be	a	lot	harder	for	families	to	go	on	vacation	together.	Run-On	Sentences	A	run-on	sentence	is	two	complete	sentences	run	together	with	nothing	to	separate	them.	•	Run-On:	I	oppose	year-round	schools	for	many	reasons	that	is	just	one	of	them.	To	fix	a	run-on,	separate
the	sentences	with	a	period:	I	oppose	year-round	schools	for	many	reasons.	That	is	just	one	of	them.	Or	separate	the	sentences	with	a	comma	and	a	coordinating	conjunction,	such	as	and,	but,	or	so:	I	oppose	year-round	schools	for	many	reasons,	and	that	is	just	one	of	them.	WATCH	OUT!	A	comma	alone	is	not	enough	to	separate	sentences.	Use	both	a
comma	and	a	coordinating	conjunction,	as	shown	above.	PRACTICE	 	Underline	and	correct	the	sentence	fragment	and	run-on	sentence	in	this	paragraph.	©	New	Readers	Press.	All	rights	reserved.	(1)	Most	year-round	schools	have	several	short	breaks	each	year.	(2)	That	may	sound	good,	but	it	isn’t.	(3)	My	cousin’s	son	goes	to	a	year-round	school
that	has	a	two-week	break	every	six	weeks.	(4)	Because	that	schedule	is	so	unusual.	(5)	It	is	really	hard	for	my	cousin	to	find	child	care.	(6)	Full-time	sitters	do	not	want	on-again,	off-again	jobs.	(7)	Life	is	hard	enough	for	parents	these	days	schools	should	not	make	life	even	harder.	Answers	and	explanations	begin	on	page	70.	36  	Check	and
ReviseSentence	Variety	SKILL	OVERVIEW	Your	score	on	Trait	3	will,	in	part,	depend	on	your	ability	to	vary	the	types	of	sentences	you	use.	Check	your	extended	responses	to	make	sure	you	have	not	used	the	same	type	of	sentence	over	and	over.	If	you	have,	revise	to	create	sentence	variety.	Three	Ways	to	Vary	Sentences	In	the	paragraph	below,	the
writer	repeatedly	uses	the	same	type	and	length	of	sentence.	Notice	how	choppy	and	monotonous	the	paragraph	sounds.	Many	parks	have	leash	rules.	I	am	against	them.	Well-trained	dogs	should	not	have	to	be	on	leashes.	My	dog	Beau	is	an	example.	We	go	to	the	park	all	the	time.	He	does	not	growl	or	bother	anyone.	He	stays	by	me.	He	deserves	to
run	free.	One	way	to	create	variety	and	fluency	in	the	paragraph	is	to	join	related	sentences	with	a	comma	and	a	coordinating	conjunction,	such	as	and,	but,	or	so.	You	may	have	used	this	method	to	fix	a	run-on	sentence	in	the	last	lesson.	Notice	how	joining	sentences	makes	the	writing	flow	more	smoothly.	•	Many	parks	have	leash	rules,	but	I	am
against	them.	•	We	go	to	the	park	all	the	time,	and	he	does	not	growl	or	bother	anyone.	A	second	way	to	create	variety	is	to	combine	sentences	with	a	subordinating	conjunction,	such	as	after,	although,	because,	before,	if,	since,	though,	unless,	until,	when,	whenever,	or	while.	Notice	that	when	the	subordinating	conjunction	comes	first	in	the
sentence,	a	comma	follows	the	dependent	idea.	•	Because	he	stays	by	me,	he	deserves	to	run	free.	A	third	way	to	create	variety	is	to	add	a	transitional	word	or	phrase	to	the	beginning	of	a	sentence.	Recall	that	these	are	words	and	phrases	like	as	a	result,	consequently,	however,	on	the	other	hand,	and	therefore.	(For	a	more	complete	list,	see	the
chart	on	page	31.)	•	Many	parks	have	leash	rules.	However,	I	am	against	them.	•	He	stays	by	me.	Therefore,	he	deserves	to	run	free.	PRACTICE	 	Use	the	three	methods	to	vary	the	sentence	structure	in	this	paragraph.	©	New	Readers	Press.	All	rights	reserved.	Many	dogs	are	trained	well.	Others	are	not.	All	dogs	should	be	on	leashes	at	the	park.
Even	a	well-trained	dog	may	not	be	able	to	resist	a	lunch	left	on	a	picnic	blanket.	The	dog	may	not	be	able	to	stop	itself	from	chasing	a	child.	Leashes	would	keep	dogs	near	their	owners.	That	would	prevent	the	dogs	from	getting	lost.	Keeping	Fido	on	a	leash	benefits	everyone.	It	needs	to	be	a	park	rule.	Answers	and	explanations	begin	on	page	71.
37Check	and	Revise  Subject–Verb	Agreement	SKILL	OVERVIEW	A	common	and	very	noticeable	error	is	to	use	the	wrong	form	of	a	verb—one	that	does	not	agree	with	its	subject.	Make	sure	you	match	subjects	with	correct	verb	forms	in	your	writing.	The	Basic	Rule	The	chart	below	shows	how	to	make	a	present-tense	verb	agree	with	its	subject.
Singular	Subject	Plural	Subject	I	work	we	work	you	work	you	work	they	work	he,	she,	it	works	Notice	that	a	present-tense	verb	must	end	in	s	if	the	third-person	subject	is	singular	(he,	she,	or	it).	Present-tense	verbs	for	plural	subjects	(we,	you,	they)	do	not	end	in	s.	Interrupters	Sometimes,	a	group	of	words	comes	between	a	subject	and	its	verb.
When	you	check	subject–verb	agreement	in	sentences	like	this,	ignore	the	interrupting	group	of	words	to	find	the	real	subject.	•	The	response	with	the	fewest	errors	(earns,	earn)	the	highest	score.	•	The	response	with	the	fewest	errors	(earns,	earn)	the	highest	score.	Special	Singulars	Some	words	may	seem	as	if	they	are	plural,	but	they	are	actually
singular.	These	special	singulars	include	the	words	everybody,	everyone,	nobody,	no	one,	somebody,	and	someone.	Other	words	that	are	always	singular	are	each,	every,	either,	and	neither.	Study	the	examples.	•	Everybody	wants	to	go.	•	Neither	of	us	minds	driving.	PRACTICE	 	Underline	and	correct	the	subject–verb	agreement	errors	in	this
paragraph.	©	New	Readers	Press.	All	rights	reserved.	(1)	The	Constitution	guarantee	the	right	to	a	trial.	(2)	It	gives	people	peace	of	mind	to	know	that	their	rights	are	protected	by	law.	(3)	Yet	many	people	try	to	get	out	of	jury	duty.	(4)	That	is	not	right.	(5)	Everyone	need	to	fulfill	his	or	her	duties	as	a	citizen,	no	matter	how	busy	the	person	is.	(6)
Suppose	that	someone	with	a	lot	of	job	responsibilities	get	a	jury	summons.	(7)	The	person	may	claim	that	missing	work	would	be	a	burden	for	his	or	her	company.	(8)	That	may	be	true,	but	the	person	should	fulfill	his	or	her	civic	duty.	Answers	and	explanations	begin	on	page	71.	38  	Check	and	RevisePronoun	Form	and	Agreement	SKILL
OVERVIEW	Is	it	standard	English	to	write	Give	the	certificate	to	he	and	I	or	Give	the	certificate	to	him	and	me?	Pronouns	joined	by	and	or	or	often	confuse	writers.	This	lesson	shows	you	how	to	choose	the	correct	pronoun	form	in	compounds	and	in	other	constructions	to	score	well	on	Trait	3.	Pronouns	Joined	by	And	or	Or	See	if	you	can	choose	the
correct	pronoun	form	in	the	sentences	below.	•	(He,	Him)	always	recycles	aluminum	cans.	•	(I,	Me)	always	recycle	aluminum	cans.	If	you	chose	the	pronoun	he	in	the	first	sentence	and	I	in	the	second	sentence,	you	are	right.	You	could	probably	“play	it	by	ear”	and	“hear”	which	pronoun	sounds	right.	Yet	when	pronouns	are	joined	in	a	compound
construction	by	the	word	and	or	or,	you	may	find	it	more	difficult	to	decide	which	pronoun	to	use.	To	choose	the	right	form,	focus	on	only	one	part	of	a	compound	at	a	time.	•	Give	the	certificate	to	(he,	him)	or	(I,	me).	•	Give	the	certificate	to	(he,	him)	or	(I,	me).	•	Give	the	certificate	to	(he,	him)	or	(I,	me).	Pronoun	Agreement	Also	check	to	make	sure
that	pronouns	are	correct	in	number—either	singular	or	plural.	See	if	you	can	tell	what	is	wrong	with	the	sentence	below.	•	Incorrect:	Everyone	should	sign	their	time	card	each	week.	Ask	yourself,	“What	word	does	the	pronoun	their	refer	to?”	It	refers	to	everyone.	As	you	learned	in	the	lesson	on	subject–verb	agreement,	everyone	is	singular.	Because
everyone	is	singular,	the	pronoun	that	refers	to	it	should	also	be	singular.	The	two	pronouns	should	match,	or	agree.	•	Correct:	Everyone	should	sign	his	or	her	time	card	each	week.	•	Correct:	Employees	should	sign	their	time	cards	each	week.	PRACTICE	 	Underline	and	correct	the	pronoun	errors	in	the	paragraph.	©	New	Readers	Press.	All	rights
reserved.	(1)	U.S.	landfills	include	billions	of	plastic	water	bottles.	(2)	Where	do	all	those	bottles	come	from?	(3)	They	come	from	people	like	you	and	I.	(4)	To	reduce	the	number	of	discarded	bottles,	some	states	now	require	people	to	pay	deposits	on	them.	(5)	When	a	person	returns	an	empty	bottle	to	a	store	in	one	of	these	states,	the	store	gives	them
back	the	deposit	and	recycles	the	bottle.	(6)	If	bottles	are	not	returned,	the	unclaimed	deposits	go	to	the	state.	Answers	and	explanations	begin	on	page	71.	39Check	and	Revise  Commas	©	New	Readers	Press.	All	rights	reserved.	SKILL	OVERVIEW	You	have	already	seen	how	a	comma	is	used	before	a	coordinating	conjunction	when	two	sentences
are	combined	in	a	compound	sentence.	In	this	lesson,	you	will	review	other	important	comma	rules.	Introductory	Elements	Use	a	comma	after	a	word	or	a	group	of	words	that	introduce	a	sentence.	These	introductory	elements	come	before	the	subject	and	verb	in	a	sentence.	•	Unfortunately,	we	got	a	parking	ticket.	•	On	the	first	of	the	month,	I	will
pay	the	fine.	•	If	there	was	a	no	parking	sign,	we	did	not	see	it.	Series	Use	commas	to	separate	items	in	a	series—three	or	more	similar	items	in	a	row.	•	You	can	pay	by	check,	money	order,	or	credit	card.	•	I	grabbed	my	phone,	my	car	keys,	and	my	wallet.	Interrupters	Use	commas	to	set	off	words	or	phrases	that	interrupt	the	flow	of	thought	in	a
sentence.	•	The	test	was	not,	after	all,	as	difficult	as	I	thought	it	would	be.	•	I	did,	of	course,	study	for	it.	The	same	rules	apply	to	a	special	kind	of	interrupter—an	appositive,	or	renaming	word	or	phrase,	when	it	adds	nonessential	information.	•	Laura’s	oldest	sister,	Donna,	co-signed	for	the	loan.	•	Laura’s	sister	Donna	co-signed	for	the	loan.	In	the
first	example,	the	appositive	“Donna”	renames	“oldest	sister.”	Because	only	one	sister	can	be	the	oldest,	the	appositive	is	nonessential	and	is	set	off	with	commas.	In	the	second	sentence,	the	appositive	is	not	set	off	with	commas	because	it	is	essential.	“Donna”	tells	which	sister	co-signed.	PRACTICE	 	Insert	commas	where	needed	in	this	paragraph.
(1)	I	believe	that	service	learning	or	the	combination	of	classroom	study	and	community	service	is	a	good	idea.	(2)	However	I	do	not	believe	that	a	service-learning	class	should	be	required.	(3)	College	students	already	spend	many	hours	a	week	reading	doing	homework	and	studying	for	tests.	(4)	They	work	long	hours	to	pay	for	their	classes.	(5)	Many
students	would	like	to	take	a	service-learning	class	but	some	just	cannot	do	it.	(6)	Instead	of	making	the	class	a	requirement	schools	should	make	it	an	elective.	Answers	and	explanations	begin	on	page	71.	40  	Check	and	ReviseApostrophes	SKILL	OVERVIEW	The	Trait	3	scoring	rubric	calls	for	test	takers	to	use	apostrophes	correctly	in	their
extended	response.	This	lesson	reviews	the	two	main	uses	of	apostrophes—to	signal	that	letters	are	missing	in	a	word	and	to	show	possession.	Contractions	People	may	combine	certain	words,	saying,	for	example,	I’m	rather	than	I	am	or	won’t	rather	than	will	not.	These	word	combinations	are	called	contractions	because	they	contract,	or	shorten,
phrases.	Notice	that	an	apostrophe	shows	where	letters	have	been	omitted	from	a	contraction.	•	I’d	=	I	would	(The	apostrophe	shows	that	the	letters	woul	are	missing)	When	you	type	a	contraction,	do	not	put	a	space	before	or	after	the	apostrophe.	•	Incorrect:	shouldn	’t	•	Correct:	shouldn’t	Possessive	Nouns	Possessive	nouns	show	ownership.	The
possessive	of	a	singular	noun	is	formed	by	adding	an	apostrophe	(’)	and	an	s	to	the	end	of	the	noun.	•	Joe’s	motorcycle	needs	repair.	(The	motorcycle	belongs	to	Joe.)	The	possessive	of	a	plural	noun	that	ends	in	s	is	formed	by	adding	an	apostrophe	after	the	final	s.	•	two	club	members’	jackets	•	the	boys’	clothing	department	If	a	plural	noun	does	not
end	in	s,	add	an	apostrophe	and	s	to	form	the	possessive.	•	the	women’s	locker	room	•	all	men’s	accessories	•	the	children’s	lunchroom	PRACTICE	 	Insert	apostrophes	where	they	are	needed	in	this	paragraph.	(1)	Our	state	recently	overturned	the	helmet	law,	and	I	think	thats	a	bad	idea.	(2)	Helmets	save	lives.	(3)	Even	if	only	one	persons	life	is
saved	each	year,	the	law	is	worth	it.	(4)	Accidents	also	make	all	drivers	insurance	rates	go	up.	(5)	People	have	to	pay	more	when	there	are	many	accident	claims.	(6)	Mens	rates	may	be	higher	than	womens	rates.	©	New	Readers	Press.	All	rights	reserved.	Answers	and	explanations	begin	on	page	71.	41Check	and	Revise  Capitalization	©	New
Readers	Press.	All	rights	reserved.	SKILL	OVERVIEW	The	general	rule	for	capitalizing	words	is	simple:	Capitalize	all	words	that	refer	to	specific	people,	places,	and	things.	Sometimes,	however,	figuring	out	exactly	what	is	specific	and	what	is	not	can	be	tricky.	This	lesson	reviews	some	of	the	trickier	rules	of	capitalization	to	help	you	ensure	that	you
capitalize	words	correctly	in	your	extended	responses.	Proper	Nouns	and	Common	Nouns	Proper	nouns	refer	to	specific	people,	places,	and	things	and	therefore	need	to	be	capitalized.	Common	nouns	are	general	and	do	not	need	capitalization.	Which	nouns	need	capitalizing	below?	Don’t	speed	if	you	come	to	bertson,	illinois.	Traffic	cameras	were	just
installed	at	maple	street.	Many	residents	are	unhappy,	but	I	believe	it	is	necessary.	Students	from	sage	elementary	school	cross	the	street	there.	The	proper	nouns	are	Bertson,	Illinois,	Maple	Street,	and	Sage	Elementary	School.	Notice	that	the	word	Street	is	capitalized	only	when	it	is	part	of	the	name	of	a	specific	street:	Maple	Street.	Similarly,
school	is	capitalized	because	it	is	part	of	the	name	Sage	Elementary	School.	If	school	were	not	preceded	by	a	specific	name,	it	would	not	be	capitalized.	Titles	of	Books,	Magazines,	and	Other	Works	Capitalize	main	words	in	titles.	Do	not	capitalize	coordinating	conjunctions,	prepositions	(words	like	at,	by,	for,	from,	in,	on,	to),	and	articles	(a,	an,	the)
unless	they	are	the	first	words	in	titles.	•	I	looked	up	the	rule	in	Mason’s	Guide	to	the	Writing	and	Editing	of	Essays.	Family	and	Job	Titles	Capitalize	family	titles,	like	uncle	and	aunt,	and	job	titles,	like	doctor	and	mayor,	only	when	they	are	followed	by	a	specific	name	or	take	the	place	of	the	person’s	proper	name.	•	Incorrect:	Thanks,	professor,	for
helping	my	Uncle	when	he	was	your	student.	•	Correct:	Thanks,	Professor,	for	helping	my	uncle	when	he	was	your	student.	PRACTICE	 	Capitalize	words	correctly	in	this	paragraph.	(1)	According	to	the	study	“the	effects	of	exercise	on	mood,”	even	moderate	exercise,	such	as	a	brisk	walk,	can	elevate	a	person’s	mood.	(2)	The	study,	which	was	done	by
dr.	corinna	bakewell	of	campton	college,	recommends	that	people	exercise	at	least	a	half	hour	daily.	Answers	and	explanations	begin	on	page	71.	42  	Check	and	ReviseWords	That	Sound	Alike	SKILL	OVERVIEW	Many	writers	have	difficulty	with	words	that	sound	alike,	such	as	too,	to,	and	two.	This	lesson	reviews	the	most	common	of	these
homophones	and	their	meanings.	Using	the	wrong	form	of	a	word	is	among	the	most	noticeable	errors	a	writer	can	make.	If	you	have	difficulty	telling	these	words	apart,	it	is	worth	your	time	to	memorize	their	meanings	and	practice	using	them	correctly.	Homophones	Chart	Use	the	chart	below	to	differentiate	between	words	that	are	frequently
confused.	Words	and	Meanings	Examples	it’s:	contraction	of	it	is	•	It’s	important	to	feed	your	pet	a	healthful	diet.	its:	belonging	to	it	•	A	pet	does	not	control	its	diet;	you	control	it.	past:	time	before	now	•	In	the	past,	people	ate	only	homegrown	foods.	passed:	past	tense	of	pass	•	We	passed	a	farm	that	produces	organic	foods.	there:	in	that	place	•
Every	week,	a	farmer’s	market	is	held	there,	in	the	empty	lot.	their:	belonging	to	them	•	Farmers	bring	their	products	to	sell	at	the	market.	they’re:	contraction	of	they	are	•	They’re	glad	to	participate	in	the	outdoor	market.	to:	toward	•	My	husband	and	I	went	to	the	market.	two:	the	number	following	one	•	The	two	of	us	went	together.	too:	also;
more	than	the	desired	•	Our	son	wanted	to	come	too	(also).	However,	he	left	too	amount	(more	than	the	desired	amount)	late.	who’s:	contraction	of	who	is	whose:	possessive	form	of	who	•	Who’s	in	charge	of	the	market?	•	Buy	from	the	farmer	whose	produce	is	the	freshest.	your:	belonging	to	you	you’re:	contraction	of	you	are	•	Where	did	you	park
your	car?	•	You’re	parked	in	a	restricted	area.	PRACTICE	 	Underline	and	correct	the	homophone	errors	in	this	paragraph.	©	New	Readers	Press.	All	rights	reserved.	(1)	My	state	just	passed	a	law	that	bans	the	sale	of	supersized	soft	drinks	in	stores	and	fast-	food	restaurants.	(2)	I	am	not	sure	who’s	idea	this	was,	but	I	think	it’s	a	good	one.	(3)	There
are	far	too	many	people	who	do	not	take	care	of	they’re	health.	(4)	You	may	think	that	your	eating	and	drinking	habits	are	nobody’s	business	but	your	own.	(5)	However,	if	your	not	setting	a	good	example	for	your	children,	then	you’re	causing	a	problem.	Answers	and	explanations	begin	on	page	71.	43Check	and	Revise  CUMULATIVE	REVIEW	©
New	Readers	Press.	All	rights	reserved.	GED	PRACTICE	 	Use	the	following	checklist	to	check	the	grammar,	mechanics,	usage,	and	sentence	structure	in	the	extended	response	you	wrote	on	pages	32	and	33.	Revise	your	writing	until	you	can	answer	yes	to	each	question.	Check	and	Revise	Checklist	Sentence	Structure	Yes	No	☐	☐	1.	Are	all	sentences
complete?	☐	☐	2.	Are	all	compound	sentences	correctly	punctuated?	☐	☐	3.	Is	there	a	variety	of	sentence	types	and	lengths?	☐	☐	4.	Does	the	writing	sound	smooth	and	fluent?	Grammar	and	Usage	☐	☐	5.	Do	all	verbs	agree	with	their	subjects?	☐	☐	6.	Are	all	pronouns	in	the	right	form?	☐	☐	7.	Do	all	pronouns	agree	in	number	with	the	words	they
refer	to?	Mechanics	☐	☐	8.	Are	all	sentences	correctly	punctuated?	☐	☐	9.	Do	all	words	that	need	apostrophes	have	them?	☐	☐	10.	Are	all	words,	including	those	that	sound	alike,	spelled	correctly?	44  	Check	and	Revise©	New	Readers	Press.	All	rights	reserved.	PRACTICE	THE	EXTENDED	RESPONSE	I	n	this	section,	you	will	first	review	the
process	of	answering	an	extended	response	prompt.	You	will	review	a	model	response,	practice	using	a	graphic	organizer	to	analyze	arguments,	and	learn	how	a	writing	frame	can	help	you	develop	a	strong	argument.	Then	you	will	apply	the	three	steps	you	have	learned	as	you	practice	writing	an	extended	response.	To	make	the	practice	more
realistic,	work	within	the	testing	time	limit:	45	minutes	for	the	RLA	extended	response.	To	use	your	time	wisely,	consider	planning	a	certain	number	of	minutes	for	each	step.	Here	is	a	suggested	breakdown	that	might	work	for	you.	Depending	on	your	reading	and	writing	strengths,	you	may	want	to	give	more	or	less	time	to	a	step.	45	minutes	total	1.
Read	and	analyze:	15	minutes	2.	Plan	and	write:	25	minutes	3.	Check	and	revise:	5	minutes	After	you	finish	writing	your	response,	read	the	sample	response	in	the	Answers	and	Explanations	section	beginning	on	page	72.	This	response	would	score	well	on	the	test.	45Practice	the	Extended	Response  A	MODEL	EXTENDED	RESPONSE	The	videos
and	the	model	This	section	will	model	the	process	of	analyzing	evidence	and	writing	an	extended	response	on	pages	46–59	response.	The	process	outlined	here	is	also	modeled	in	eight	videos	found	at	are	based	on	the	extended	www.newreaderspress.com/writing-for-the-ged-test.	In	the	videos,	recent	GED	response	prompt	and	graduate	Alice	explains
the	steps	to	writing	a	successful	extended	response	using	the	same	passages	on	pages	60	and	Mandatory	Recycling	prompt	found	on	pages	60–61	and	used	in	this	section.	The	eight	61.	Review	the	prompt	videos	are:	before	you	continue.	Video	1	Overview	of	the	GED	Extended	Response	Video	2	How	to	Determine	Which	Position	Is	Best	Supported
Video	3	How	to	Write	a	Well-Supported	Argument	Video	4	Make	a	Plan	and	Write	an	Introduction	Video	5	Write	the	Body	and	Conclusion	Video	6	Write	a	Fully	Supported	Response	Video	7	Check	and	Revise	Your	Response	Video	8	Understand	How	Your	Response	is	Scored	You	can	also	find	the	videos	on	YouTube	by	searching	for:	New	Readers	Press
GED	Extended	Response.	Read	and	Analyze	The	prompt	on	the	Extended	Response	will	ask	you	to	analyze	two	related	text	passages	to	determine	which	position	is	best	supported.	You	will	need	to	use	relevant	evidence	from	the	passages	to	support	your	answer.	First,	identify	each	author’s	position.	Ask	yourself:	What	does	the	writer	want	me	to	do	or
believe	about	this	topic?	Then	look	for	the	reasons	and	evidence	the	authors	use	to	support	their	positions.	Find	both	the	strong	and	weak	evidence	in	each	reading.	Remember	that	stronger	evidence	is	specific	and	not	vague,	it	has	expert	rather	than	personal	opinions,	and	it	is	based	on	recent	facts,	studies,	and	surveys.	In	the	Mandatory	Recycling
prompt,	strong	evidence	includes	the	examples	from	Seattle’s	recycling	program	showing	that	it	prevented	400,000	pounds	of	waste	from	going	into	landfills	each	year	and	that	it	saved	the	city	$200	million	in	landfill	fees	over	15	years.	Other	good	evidence	includes	an	expert	opinion	in	the	form	of	the	mayor’s	estimates	of	how	much	Hope	Valley
would	save	in	landfill	fees	and	earn	by	selling	recycled	materials,	and	her	specific	description	of	how	the	recycling	program	would	be	run.	Weaker	evidence	is	found	in	Wilfred	Grimly’s	speech.	His	vague	statement	about	waste	management	costs	going	up	has	no	statistics	to	back	it	up;	his	statement	that	recycling	is	a	complicated	waste	of	time	is
based	only	on	his	own	experience	and	no	facts;	and	his	slippery-slope	argument	that	adopting	mandatory	recycling	would	eventually	lead	to	mandatory	teeth	flossing	is	ridiculous.	WATCH	OUT!	Be	careful	not	to	confuse	which	article	has	stronger	evidence.	When	©	New	Readers	Press.	All	rights	reserved.	you	take	the	GED	test	on	computer,	you	can
use	highlighters	to	color	strong	evidence	green	and	weak	evidence	yellow	as	you	read	the	passages.	This	will	help	you	to	choose	the	stronger	argument.	46  	Practice	the	Extended	ResponseClaim	ÆÆÆThisistrue	Notice	that	the	authors	use	reasoning	to	show	the	connection	between	their	claims	and	the	evidence.	Reasoning	explains	how	evidence
makes	a	claim	true:	Reasoning	Evidence	because	of	these	facts	Claim	Mandatory	recycling	will	ÆÆÆsaveourcitymoney	We	see	examples	of	strong	reasoning	in	Mayor	Lin’s	speech,	such	as:	Reasoning	Evidence	because	Seattle’s	program	has	saved	$200	million	in	landfill	dumping	fees	over	the	past	15	years	Claim	We	will	have	mandatory	teeth
flossing	enforced	ÆÆÆbythetoothfairy	Be	on	the	lookout	for	faulty	reasoning	as	well,	as	seen	in	Mr.	Grimly’s	speech:	Reasoning	Evidence	because	we	adopt	mandatory	recycling	in	Hope	Valley	©	New	Readers	Press.	All	rights	reserved.	47Practice	the	Extended	Response  GUIDED	PRACTICE	Remember	that	the	Using	a	graphic	organizer	can	help
organize	your	thoughts.	Below	you	will	find	an	example	extended	response	is	of	the	Both	Sides	Now	graphic	organizer	for	the	Mandatory	Recycling	prompt.	As	you	fill	timed.	Use	no	more	than	out	the	graphic	organizer,	just	use	brief	phrases	instead	of	complete	sentences.	Seeing	the	15	minutes	to	read	the	evidence	side	by	side	will	help	you	to	decide
which	position	is	best	supported.	You	can	find	passages,	analyze	the	a	blank	example	of	the	Both	Sides	Now	graphic	organizer	on	page	49.	evidence,	and	decide	which	claim	is	stronger.	Practice	Evidence	that	Supports	Both	Sides	Now	Evidence	that	Opposes	taking	notes	with	a	graphic	organizer	to	make	essay	Less	waste:	400,000	tons	Question	or
Statement	Cato	Institute	study	–	old	planning	easier.	less	in	Seattle	from	1990s	Should	recycling	be	mandatory	in	Hope	Valley?	Seattle:	mandatory	Which	position	is	better	More	recent	studies	vague	recycling	since	2006	supported?	Saves	money:	$200M	in	It’s	costly:	San	Francisco	-	dumping	fees	in	Seattle	Yes	–	recycling	should	be	costs	up	how
much?	Vague	over	15	years	mandatory	Equipment	and	technology	Makes	money:	Hope	Valley	Waste	of	time:	personal	can	save	$10M	in	fees	and	opinion,	no	facts	make	$5M	in	recyclables	Easy	to	do:	bins	and	cans	It’s	un-American:	we	should	be	free	to	choose	Easy	to	enforce:	red	tag	Tooth	fairy:	faulty	logic	warnings,	fines	Decision	(Claim)	Mayor
Lin’s	speech	is	the	stronger	of	the	two	positions	Reasons	(Analysis/Evaluation)	©	New	Readers	Press.	All	rights	reserved.	Mayor	Lin	uses	logical	arguments	based	on	statistics	and	a	model	of	a	successful	recycling	program	Wilfred	Grimly	uses	poor	evidence	Wilfred	Grimly’s	speech	sounds	like	an	emotional	rant	48  	Practice	the	Extended
ResponseEvidence	that	Supports	Both	Sides	Now	Evidence	that	Opposes	Question	or	statement	Which	position	is	better	supported?	This	page	may	be	photocopied	for	classroom	use	only.	All	other	rights	reserved.	©	New	Readers	Press	Decision	(Claim)	Reasons	(Analysis/Evaluation)	Source:	Both	Sides	Now	graphic	organizer	is	from	GED®	Testing
Service	49Practice	the	Extended	Response  The	topic	sentence	is	in	Plan	and	Write	©	New	Readers	Press.	All	rights	reserved.	bold.	The	evidence	presented	is	in	The	introduction,	body,	and	conclusion	of	your	extended	response	argument	should	be	italics.	based	on	your	analysis	of	the	evidence.	As	you	write,	remember	this	is	formal	writing	and	The
last	two	sentences	not	a	text	to	a	friend.	in	bold	explain	how	the	evidence	proves	the	point	Introduction	made	in	the	topic	sentence.	In	the	first	paragraph	you	will	introduce	the	subject	you	are	writing	about,	give	a	summary	of	the	two	positions	and	state	your	claim,	or	thesis	statement.	A	claim	is	a	statement	that	can	be	proven	with	evidence	from	the
readings.	Your	claim	will	always	state	which	of	the	two	positions	from	the	readings	is	the	stronger	one.	You	will	then	briefly	mention	the	reasons	you	will	use	that	support	your	claim.	Here	is	an	example	introduction	paragraph	which	tells	each	speaker’s	position	on	mandatory	recycling,	makes	the	claim	that	Mayor	Lin’s	argument	is	better,	and
describes	why.	The	claim	is	in	bold:	In	her	speech,	Mayor	Lin	argues	that	the	city	of	Hope	Valley	should	adopt	mandatory	recycling	because	it	saves	landfill	space,	saves	money,	and	is	easy	to	do.	In	his	comments,	Mr.	Grimly	says	that	mandatory	recycling	is	a	bad	idea	because	it	is	an	expensive	waste	of	time.	His	argument	sounds	like	an	emotional
rant	and	is	not	based	on	evidence.	Mayor	Lin’s	speech	is	the	stronger	of	the	two	positions	because	she	used	logical	arguments	based	on	statistics	and	a	model	from	a	successful	recycling	program.	Body	In	the	body	paragraphs,	you	will	choose	two	or	three	of	the	best	reasons	that	support	your	claim,	back	them	with	evidence	from	both	texts,	and	then
explain	how	the	evidence	proves	your	point.	A	good	strategy	is	to	start	with	your	strongest	reason,	then	go	to	the	next	strongest,	and	finally	end	with	the	weakest.	Begin	with	a	topic	sentence	that	explains	how	the	evidence	supports	your	claim.	Then	introduce	your	evidence	using	facts,	details,	or	examples.	This	can	be	done	by	describing	the
evidence,	restating	it,	or	quoting	it	directly	from	the	passage	using	quotation	marks	around	it.	Keep	quotes	brief.	Finally,	explain	exactly	how	the	evidence	proves	the	point	you	made	in	your	topic	sentence.	Here	is	an	example:	Mayor	Lin	carefully	builds	her	argument	through	logic	supported	by	statistics.	She	uses	the	model	of	Seattle’s	successful
mandatory	recycling	program	that	has	been	around	since	2006.	She	cites	two	statistics	from	Seattle.	One	says	they	save	400,000	tons	of	waste	from	going	into	landfills	and	the	other	shows	how	Seattle	has	saved	$200	million	in	landfill	dumping	fees.	Through	this	evidence,	the	Mayor	makes	the	point	that	Hope	Valley	can	have	the	same	results	that
Seattle	did	from	adopting	mandatory	recycling.	By	following	Seattle’s	model,	Hope	Valley	can	stop	waste	from	being	dumped	and	save	money,	too.	50  	Practice	the	Extended	Response
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